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Chapter 1

So, you want to be an International Baccalaureate School, eh?

So, you think you want an International Baccalaureate Programme at your school? You
are not alone. Mangchool districts around the world are considering the adoptionrl® K
International Baccalaureate Programmes. Clearly, when looking at changesmddhitude, it
is useful to evaluate other schools and school districts that have implemented similar programs.
What exactly are the strengths and weaknesses dfalKternational Baccalaureate
Programme? As an educator and parent, | wanted to know howwulB affect schools. So |
undertook a study to determine the academic, economic, political, cultural, and physical impact
an International Baccalaureate programme has on a school. In general, | liked what | found.

In January of 2005 | began an invgation into the world of the International
Baccalaureate. My research adventure started with a review of current research literature related
to the International Baccalaureate Programme. From this search | found that the enterprise of the
International Bacalaureate Programmes grew out of the practical and educational concerns of
international schools as they endeavored to meet the needs of university bound students.
Originally, international school authorities recognized a dilemma faced by their uryinesitd
students as they prepared for regional exams and requirements while also preparing for entrance
exams from thev o r lledding universities. Mobile international students were often at a
disadvantage due to inconsistencies and discrepanciesdivéinge programmes offered by
various international schools. The International Baccalaureate Organization (IBO) was founded
in an attempt to address these and other needs related to a mobile, international community of
students. The process hasbeenreeed t o0 as fan interesting exf
educationo that has grown to an established
qualification (Bagnal, 1997, pg. 18).

It quickly became quite evident that tiiernational Baccalaureate Programopens
new academic avenues for students and is a programme of considerable interest to many public
schools. Do International Baccalaureate Programs meet the academic needs of students and are
they really as good as we think they are? Are InternationaleBaureate Programmes worth the
inevitable student, teacher, and budgetary stress that accompany a programme of this magnitude
In an effort to shed some light on these questions, | and a team of researchers from the
University of British Columbia examindtie International Baccalaureate Programmes at
Britannia Secondary Community School and Sir Winston Churchill Secondary School in
Vancouver, British Columbia. We interviewed and surveyed the administrators, teachers, and
parents involved in the IB programe and we observed a significant amount of enthusiasm for
the IB program at these schools. The findings of our research study demonstrated that
International Baccalaureate Programs do, in fact, meets the needs of those exceptional students
who require a m@ challenging curriculum and are seibtivated to succeed. The programme
definitely meets the academic needs of students. It meets and or exceeds local requirements for
promotion and provides a more than adequate preparation for entrance into leacirgjtigs.
The programme offers equal opportunity to all-setitivated and academically capable students.
In fact,one hundred percenf the teachers surveyed agreed that tbhgramme meets the local
requirements for promotion and provides solid prapan for university entrance.

Despite the emerging evidence that the International Baccalaureate Programme is a
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positive element for a host school, my research team found a significant lack of understanding
about the impact, potential benefits, antiepdial pitfalls of the programme among key
stakeholders. Many respondents to our study were unclear of the academic requirements for
International Baccalaureate students. There was considerable discrepancy between answers to
similar questions regardingegmeeds and requirements of IB schools and students. Participants
were uncertain if the programme better met the needs of students than other programs such as
Advanced Placement (AP). While all participants were very positive and confident that the
programme was a good one, they often had a difficult time articulating why.

The impact of the International Baccalaureate programme on the students, staff, and
school was multifaceted. The findings of our project indicated that there is evidence of strong
leadeship, motivation, competitiveness, and cligues among students in the International
Baccalaureate Programme. It also showed that students who are currently involved in the
programme express evidence of a vested, strong interest in it. Similarly, thgdistowed that
there is strong interest from other students in the school about the International Baccalaureate
Programme. Currently at the study schools (Britannia Secondary Community School and Sir
Winston Churchill Secondary School), g programmes @ offered for grade 10 students with
an interest in the programme. This practice appears to attract interested students to the school.
The findings clearly indicated that the atmosphere in schools with International Baccalaureate
Programmes is positive dearning based; that teachers teaching in the International
Baccalaureate Programme are enthusiastic about the courses and the International Baccalaureate
Programme in general and have a strong belief that the programme addresses the needs of
students wh desire an academic challenge. Teachers felt that the programme is of benefit to the
general population of the school as well, in setting high expectations and standards, and instilling
an academic based focus in the school. Overall, | reached theifigloanclusions about the
International Baccalaureate Programme.

International Baccalaureate Programmes meet local aims of education.

The British Columbia Ministry of Education states that the purpose of the British
Columbia school system is to enable learners to develop their individual potential and to acquire
the knowledge, skills and attitudes needed to contribute to a healthy souaile prosperous and
sustainable economy (www.bced.gov.bc.ca/mission.htm, April 28, 2005). The International
Baccalaureate Programme fits within this provincial goal. It is a complete and rigorous
curriculum designed to prepare students for entrance it wor | dés | eadi ng
International Baccalaureate students are being accepted integgosidary institutions at a
much higher rate than ndB students. The principal purpose of the programme is to provide
students with a balanced, integaatairriculum that focuses on all academic areas (IBO and the
College Board, 2002). The results showed that parents (97%) and teachers (100%) agree that the
programme provides a challenging curriculum.

Parents (75%) and teachers (67%) also agree thatesourthe programme require
university level work that meets and surpasses the requirements of their local school boards of
education and the Provincial Curriculum. In order to receive an International Baccalaureate
Diploma, students must take and passladvstandard exams in six subject areas, fulfill a
community service requirement, submit an extended essay, and follow an interdisciplinary
course in Theory of Knowledge.

The Primary Years Program and the Middle Years Programme are early in their
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development and, as a result, have few definitive studies of evaluation to support them. The
limited literature suggests that both programmes adequately meet the academic needs of students
(Singh, 2002, p.1).

International Baccalaureate programs meet #vademic needs of students.

My research study agrees with current literature and suggests that International
Baccalaureate Programmes at the high school level do indeed meet the academic requirements of
students (Bagnal, 1997, Pajak 2000, and Osborr@)18arents responded with 80% agreement
and teachers responded overwhelmingly with 99% that the International Baccalaureate
Programme meets the academic needs of students

The International Baccalaureate Programme offers a credible and stadtegnative for
students.

My results revealed a consensus among the teacher participants on the ability of the
International Baccalaureate to offer challenging coursework, specialized courses, a focus on skill
development, and an opportunity for univergiredit. All of these areas can be characterized as
good educational practice (Pajak, 2000). Furthermore, my interview respondents from both
Britannia Secondary and Churchill Secondary favorably described the International
Baccalaureate programme. Thegramme offers an additional choice for students looking to
pursue a more rigorous academic curriculum that would better prepare them for post secondary
education.

There are many levels of accountability in an International Baccalaureate.

The primaryobjective of the International Baccalaureate Programme is to provide
students with a balanced, integrated curriculum in all academic areas. Students who excel in the
International Baccalaureate Programme demonstrate a strong commitment to learning and
devdop the discipline necessary to succeed later in life. Students in the International
Baccalaureate Programme are responsible for making a commitment to the programme,
developing international understanding and demonstrating responsible citizenship.sStudent
the programme are personally accountable for their studies and success in the programme.

Teachers working in the International Baccalaureate Programme are accountable on two
different levels. First, they are responsible for taking additional cqussekshops and
professional development provided by the International Baccalaureate Organization. This
training allows the teachers to become knowledgeable about the expectations, curriculum, and
methodology prescribed by the International Baccalaureaganation. Second, teachers are
accountable for teaching the curriculum laid out by the IBO, and adequately preparing their
students for the International Baccalaureate exams in each of the six subject areas.

At the school level, the IB team is accounigaon many different levels. The team is
accountable for student admissions, scheduling of courses, hiring staff, teacher training, and the
daily running of the programme. In addition they are responsible for ensuring the internal
assessment of student rkpliaising with parent and community, and the proper preparation of
students for exams.

International Baccalaureate Programmes worldwide are also accountable to the
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International Baccalaureate Organization (IBO)e IBO provides Internation8accalaureate
schools with detailed curriculum guidelines for each programme and subject area. They also
provide teacher training workshops. In addition, the IBO completes external assessment

of diploma students' work, and procedures for scihaskd (intenal) assessment of student
work. The IBO is also responsible for the administration and grading of IBO examinatiens. T
grading system for the exams is criteri@fierenced. This means that each stuidgregrformance

is measured against welefined levés of achievement. Top grades reflect knowledge and skills
relative to set standards applied equally to all schools. Responsibility for all academic judgments
about the quality of studeriteork rests withover 5,000examiners worldwide, led by chief
examners with international authority in their fieldst another level the IB@vorks closely

with schoolghroughout the initial authorization process by offering introductmskshopsand
supplying schools with application forms. During the process of mmgiéing an International
Baccalaureate Programme, which is required for authorization, the IBO advises schools on
thematerials thathey will need anaffer teacher training workshops and conferences (IBO,
2004).

IB Programmes can eexist in a schdawith a provincial curriculum.

This research project confirmed that there is a definite impact upon the students and the
school by the International Baccalaureate Programme. The host schools were affected with an
increased overall academic achievemerat iacreased resources.

When considering the effects of student segregation due to the International
Baccalaureate, the findings of this study suggested 70% of teachers disagreed that this was the
case while parents were undecided. There were numeppostonities for International
Baccalaureate students to participate in school wide leadership opportunities and to be involved
with the daily activities of the general student population. The curriculum provides avenues for
students to become involved goldy major roles in areas like student council. Parents were
undecided on this matter while the limited literature suggested that there was no policy that
would actually create a segregated type of setting.

Recommendations for Research and Practice

My research questions were all answered with positive responses regarding the
International Baccalaureate Programme. Based upon my analysis, | support the idea of
implementing the International Baccalaureate programme. However, there are some important
corsiderations to make before making a commitment to the implementation of the programme.

The majority of individuals involved in International Baccalaureate Programmes in the
two schools studied are strong supporters of the programme. Clearly, the loteinati
Baccalaureate is a good option for the gifted population. It meets the academic needs of an
underserved segment of the student population, but it is not a program for all students or
teachers. Interested districts should conduct further researah Brithary and Middle Years
Programmes, International Baccalaureate Programmes in other districts, and other academic
programmes like Advanced Placement before making a final decision.

Districts considering an International Baccalaureate Programme stumddct an in
depth study on the actual classroom needs of an International Baccalaureate Programme. It
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would be valuable to schools to have access to a specific list of teacher, student, and building
requirements prior to beginning the process of becomnigiternational Baccalaureate school.
Additionally, a comparison of an International Baccalaureate classroom and a provincially
examinable classroom should be conducted. Through this comparison, schools could look at
whether the teaching styles diffelegtly from one classroom to the next. This examination
would allow schools and districts to come to a conclusion about whether or not the training for
International Baccalaureate teachers is helpful and a worthwhile expenditure.

Advanced Placement and Intational Baccalaureate Programmes ought to be compared.
This additional study would determine if one program is better to local implementation and
marketing than the other. A combined study of International Baccalaureate graduates and
individuals who haveropped out or withdrawn from the programme ought to be performed. As
a result, the effect of stress and burnout on International Baccalaureate participants could
possibly be determined.

This and subsequent chapters of this éegtbased on Suzette Buchanan, Leanne Douglas,
Karim Hachlaf, Peter Williams, and Edward Vai@et2005)Evaluating the International
Baccalaureate Programme: An IB Proposal for the Consideration of the North Vancouver
School DistrictUnpublished Gradumig Paper, Educational Administration and Leadership
Program, Department of Educational Studies, Faculty of Education, University of British
Columbia, Vancouver, B.C. 136 pp. An electronic copy is available from any of the authors.

www.spaghettieddiemusic.com Pagel0




Resources

Bangall, N. (1997) Un Mariage de convenance! The International Baccalaureate and the French
Baccalaureat Professionel. What Chance of a Uhmernational Educatiore. 3, 1721.
Retrieved November 4, 2004 from http://www.services.canberra.edu

Internatioral Baccalaureate Organization and the College Board. (200@)mational
Brochure on IB and AP Retrieved October 31, 2004 from
http://www.ibo.org/ibo/index.cfm?contentid=0000EE648A3-1DD5
8E1280C12645FD37&method=display&language=EN

International Biccalaureate Organization (2004)basis for Practice: the Primary Years
Programme Retrieved October 31, 2004 from
http://www.ibo.org/ibo/index.cfm?contentid=7EB398866~98A0-
67A9C7127EAD217D&method=display&language=EN

Pajak, E. (2000)Approaches tolmical supervision: alternatives for improving instruction
Norwood, MA: ChristopheGordon Publishers, Inc.

Singh, N. (2002). Becoming InternationBducational Leadershj®0, 5p. Retrieved September
21, 2004, from EBSCO Research Database http://wepfhdt.com/citation.asp

www.spaghettieddiemusic.com Pagell




Chapter 2
Welcome to the World of IB: An Introduction to the International Baccalaureate

The enterprise of the International Baccalaureate Programmes appears to have grown out
of the practical and educational concerns of international schools as they endeavored to meet the
needs of university bound students. Originally, international sclulvb@aties recognized a
dilemma faced by their university bound students as they prepared for regional exams and
requirements while also preparing for entrance exams from the worlds leading universities.
Mobile international students were often at a disaiage due to inconsistencies and
discrepancies in the diverse programmes offered by various international schools. The
International Baccalaureate Organization (IBO) was founded in an attempt to address these and
other needs related to a mobile, inteior@al community of students. The process has been
referred to as fAan interesting experiment I
established and widely recognized university entrance qualification (Bagnal, 1997, pg. 18).
History and Descripon of the International Baccalaureate Programmes

The International Baccalaureate Organization was founded in Geneva, Switzerland in
1969 as a neprofit educational organization. The initial purpose of the International
Baccalaureate Organization svip facilitate the educational needs of internationally mobile
students by preparing a curriculum and diploma programme that would be recognized by
universities around the world. Since its origin, the International Baccalaureate Organization has
expandedfferings to include the original International Baccalaureate Diploma Programme
(IBDP) for students ages 16 to 19 (grades 11 and 12), the Middle Years Programme (MYP) for
ages 11 to 16, and the Primary Years Programme (PYP) for students ages 3to 12. The
International Baccalaureate Organization presents the complete programme as a sequential
curriculum that promotes the education of t
and social growth, through all domains of knowledge, involving themtraditions of learning

in |l anguages, humanities, sciences, mat hema
The newest addition to the International

offerings is the Primary Years Programme (PYP). The Primary YeagsdPnme was

introduced in September of 1997 and compl et

continuumé of & acscends iisntteerrtnathiroonsad curri cul u
programme attempts to produce students who represent the attobatesleal international
person. In this regard, defining the attributes of an international person creates a significant
amount of difficulty.

The Primary Years Programme suggests that by creating a profile of the 10 most
important attributes of an iatnational person, teachers and schools can respond better to the

guestion, fAWhat do we want students to | ear
definition provided by the International Baccalaureate Organization, Singh suggests that

inter nati onal students should Al earn how to be
knowledgeable, principled, caring,opepn nded, and refl ectiveo (Si

Primary Years Programme then focuses each part of the curriculum on retmudegts toward
becoming young people who are representative of these characteristics. The specifics of how the
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International Baccalaureate curriculum achieves this goal are clouded by the licensing and
training requirements of the International Baccaate Organization, but its essence can be
gl eaned by Si ngh 0Becanmgloternatpriai on i n the text

The Primary Years Programme defines six themes that transcend the traditional
disciplines and represent broad ideas that are relevant to,eamingful for, all human

beings: who we are, where we are in place and time, how we express ourselves, how the
world works, how we organize ourselves, and sharing the planet. Each year of
elementary school, about half of class time is spent exploring vethemes, with-6

weeks spent on each unit. Much of the content that teachers have alwaystiatight

they are in many cases required to teaabrks naturally into the units, although the
instructional approach changes quite dramatically. Aftestaldents around the world

learn about igloos, tepees, mud huts, and homes on stilts for a reason. The Primary Years
Programme simply encourages teachers to emphasize, for example, the core concept that
human beings need shelter. Examining differenti&iof homes then become a means to

an end rather than the end of the lesson (Singh, 2002, p.2).

Essentially, thé’rimary Years Programnig a structured guideline for elementary
schools to use as a vehicle for learning. Phimary Years Programmeses translisciplinary
themes to help teachers astddents explore knowledge in broad terms amongst multiple
disciplines. The programme utilizes a core set of concept based questions in order to help
structure units of inquiry. Thbe 1. 1 i dent i f i edisciplifae thgnreoagd a mme
core set of concept questions. In addition to the {dgsw@plinary themes and the core concepts,
the development of language (both native language and an additional second language) and
attitudes of socially responsible behavior are key elements of the programme.

Table 1.1
Transdisciplinary themes and concepts
Transdisciplinary themes Core set of concepts

Who we are Form: What is it like?

Where we are in place and time Function: Howdoes it work?

How we express ourselves Causation: Why is it changing?

How the world works Change: How is it changing?

How we organize ourselves Connection: How is it connected to othe
things?

Sharing the planet Perspective: What are the pointsvadw?
Responsibility: What is our
responsibility?

Reflection: How do we know?

Adapted fromwww.ibo.org
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While thePrimary Years Programnserves as an introduction to the Middle Years
Programme (MYP), it is not a prerequisite. Similarly, the Middle Years Programme is not a
requirement for the International Baccalaureate Diploma Programme. They do, however both
spend a significant amount effort identifying and defining the attributes of an international

person. The goal of the programme is to de
communicators, risk takers, knowledgeabl e,
p. 5)

The Middle Years Programme, introduced in 1994, provides a framework of academic
study for students aged 1116. The programme accents and advocates the interrelatedness of a
thorough study of a wide variety of disciplines. By establishing assessnitena for teachers,
thelnternational Baccalaureate Organizaod 5 year programme encou
traditional school subjects and requirements as they prepare students for high school. This
programme, like th@rimary Years Programmes new to the offerings of thimternational
Baccalaureate Organizatiand as such, is largely unproven. Rremary Years Programmnaand
the Middle Years Programme are presented bynieenational Baccalaureate Organizatas
solid structures for the fowlations of education. They both encourage the development of
language and internationalism with tinéernational Baccalaureate Organizatoviding
support material for a global curriculum.

Thelnternational Baccalaureate Organizados®y or i gi nal progr amme,
well documented and generally respected course of study that leads to university acceptable
entrance examinations for students agd 96 It is a tweyear programme offered in English,

French, and Spanish arglthe most clearly defined of the three programmes offered by the
International Baccalaureate Organizatiofhe programme was established in an effort to create

a common curriculum to meet the needs of internationally mobile secondary students that would
emphasize critical thinking, intercultural understanding, and offer exposure to a variety of
viewpoints while preparing students to attend world universities (Sigh, 2002; Paris, 2003; IBO
website, 2004).

The International Baccalaureate Diploma ProgrammPBI) calls for students to
successfully participate in the study of languages, sciences, mathematics, and humanities at the
honours level during their final 2 years of secondary education. The intent of the programme is
that students should learn howi¢arn, analyze, reach considered conclusions about people,
languages and literature, society, and the scientific forces of the world environment. In order to
receive an International baccalaureate Diploma, a student must successfully pass an exam from
ead of the 6 areas listed in table 1.2 (language A & B, individuals and society, science,
mathematics, and the arts). The International Baccalaureate Diploma requires at least 3 but not
more than 4 exams at the higher level. Courses ranked at the highéHle) require a
minimum of 240 minutes of instructional time in class while courses ranked at the Standard level
(SL), occasionally referred to as the subsidiary level, require a minimum of 150 minutes of
instructional time.
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Table 1.2
The Six ContdrAreas of the International Baccalaureate Diploma Programme

Area 1 | Language A: The primary The IBO offers examinations for more
language of the school than 80 languages. Students develop
including world literature strong written and oral skills and-espect

for the literary traditions of their primary
language.

Area 2 | Language B: Second languagq The courses in this area focus on writtel
and spoken communication in a second

language.
Latin and Greek are also available in
group 2.
Area 3 | Individualsand Society: Examples from this area include: busine
History and management, economics, geograpl

history, information technology in a
global society, philosophy, psychology,
and social and cultural anthropology.

Area 4 | Experimental Sciences Exampledrom this area include: biology,
chemistry, physics, environmental
systems, and design technology.

Area 5 | Mathematics and Computer Courses in this area aim to deepen stud
Science understanding mathematics as a discipli
and to promote confidence afatility in
the use of mathematical language.
Computer science is an elective subject
area 5.

Area 6 | The Arts This area includes visual arts, music an(
theatre arts, with emphasis placed on
practical production and exploration.

Adapted fromwww.ibo.org

The initial goals of the International Baccalaureate Diploma came from a need to assist
international students attain equal footing into world universities and not to realize the
educational needs of every student in every part of the world. This oiigieation and

purpose of the programme is a concern when school districts are taking into consideration the
adoption of an International Baccalaureate programme. Additionally, a review of pertinent
literature identifies some concerns about the homogemivaf ideas and values that could
potentially lead to the loss of existing diverse local ideas and values. How does an International
Baccalaureate Programme fit into the local aim or goal of education? Will it meet the needs of
local students? Theseeaguestions that require measured exploration and consideration (Paris,
2003). They will be addressed in the literature review after a brief look at the target district from
this study.
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Snapshot of North Vancouver School District

North Vancouver is coprised of the Corporation of the City of North Vancouver
(population 44,000) and the Corporation of the District of North Vancouver (population 83,000).
The North Vancouver School District (NVSD) has 18,500 students enrolled in Kindergarten
through Gradd 2 throughout the City and District. There are twenty nine elementary schools,
two alternate schools, and seven secondary schools which deliver a comprehetive K
education programme consisting of over 200 provincial and locally developed educational
programmes and services. The programmes and services have been designed to provide all
students with the courses necessary to enter university, college, or otheequustary
educati on. I n North Vancouver s onthoeachasftharr e
seven secondary schools serving a geographi
elementary schools.

The North Vancouver School District currently offers many alternatives to students in the
district. These alternatives inde French Immersion, the Youth and Family Programme, the
Youth Learning CentreEslah7an, Learning Together, Third Step, Windsor House, and the Keith
Lynn Programrm. Alternative programmes often offer smaller class settings and additional
individual attention than those offered in traditional settings. These programmes offer settings
which stress the individuality of the learner and focus on the strengthsinfiiidual (North
Vancouver School District, 2004).

The North Vancouver School District has projected an operating budget deficit of $7.5
million for the next three years (North Vancouver School District, 2004). Several ideas for
overcoming this deficit wre proposed at a community forum held in November 2003. The
proposals included ideas for generating additional revenue via the creation of magnet schools
offering programmes such as the International Baccalaureate (North Vancouver School District,
2003). The topic of the possible implementation of an International Baccalaureate Programme as
a way to generate extra revenue was explored again at a community forum in October 2004.
There appears to be an interest by parents, teachers, and community nienavers
International Baccalaureate Programme in North Vancouver.

Research Questions and Rationale for the study

This study examines the various International Baccalaureate Programmes in order to help
North American schools, specifically the North Vancouver School District in British Columbia,
Canada, make informed decisions when considering the adoption and imjpléonent
International Baccalaureate Programmes. The research attempts to answer the question: Do
International Baccalaureate Programmes meet the academic needs of North American students
and schools? The study ventures into some of the motivatitogdacirrounding the
consideration of International Baccalaureate Programmes. In considering motivating factors for
International Baccalaureate implementation, the research attempts to answer the following
guestions:
Do International Baccalaureate Pragraes meet the academic needs of North American
students and schools?
How does the International Baccalaureate Programme fit into the local aim or goal of
education?
|l s the notion of O0best practicebd the dri
Is the drivhg force behind the implementation of an International Baccalaureate
Programme solely that of attracting students (money) to the school district?

www.spaghettieddiemusic.com Pagel6

O

Vi



http://www.nvsd44.bc.ca/NV/Prog_Page.asp?RID=587&Section=Youth+Learning+Centre

What measures of accountability are enforced in an International Baccalaureate school?
What are the affects ain International Baccalaureate Programme on student
populations?

As educators consider various rallying points for change there becomes an evident need for
unbiased, researdiased information for the purposes of guiding and directing change. It is here
that this study hopes to add valuable information for those districts considering the
i mpl ementation of an I nternational Baccal au

rati onal i f there is a reasonarbd et temefeacrt e oini

deci sion makers choose wisely the appropria
Tarter, 2004, p. 3). For the purposes in this evaluation of an International Baccalaureate
Programme, | ask the question: do the academic and ecogamscof arinternational
Baccalaureatrogramme significantly justify and connect to the means necessary to implement
the programme? | am hopeful that the information contained in this study will aid in this

decision making process. The economic egstelated to academic gains will be addressed later

in chapter three. At this point, however, it does seem appropriate to scrutinize various ways in
which the International Baccalaureate Programme satisfies the various rallying points for change
that pullic schools are experiencing. In the t&xtproaches to Clinical Supervision:

Alternatives for Improving Instructioiajak suggests that the first call for change revolves
around the challenges created by fAa technol
notion that fHAeach nationds economic compet.
primarilyinitssc hool s t o prepare knowledgeabl e, sel
strong analytical, interpersonal, and commu
Baccalaureate Programme a programme that is beneficial for schools attemptingttosnee
challenge?
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Chapter 3
What does the Literature say about the International Baccalaureate?

There has been little unbiased academic research intoetieand evaluation of the
International Baccalaureate Program. In this chapter | attempt to outline some of the limited
literature available as it relates to the questions that arise when evaluating and considering an
educational program of this scofdde chapter begins with two subsections offering information
on the academic elements of the program and how they support the aims of western education.
The review will investigate the program from both qualitative and quantitative points of view in
orderto assess the thoroughness of International Baccalaureate Programmes and their ability to
address the academic needs of students and society.

In addition to evaluating and comparing the International Baccalaureate and other
advanced academic programs saslAP (Advanced Placement), | will focus on political and
economic elements and ramifications associated with the programme. These subsequent section
of the chapter will examine the potential consequences and needs of an implemented
International Baccalaeate Programme. Issues of choice, teacher unions, staffing dilemmas, and
funding concerns will be attend to as they relate to the requirements of an International
Baccalaureate Programme. The chapter will conclude with issues of school culture, tha physic
plant requirements, and culminating thoughts for consideration when considering the
implementation of an International Baccalaureate Programme.

An Academic Perspective
Do International Baccalaureate Programmes meet the academic needs of North American

ss udents and school s? I n order to address t hi

determine what North America, specifically Canada and the United States, view as important in
elementasrs econdary educati on. | d@lbjdctivas bf @ublic edocatpra r e
in North America with the International model presented byriternational Baccalaureate
Organizatiorand determine if the International Baccalaureate model meets and or exceeds the
objectives sought by schools in Nortmarica. Or, does the International Baccalaureate model

fall short?

A 1988 British Columbia Royal Commission on education addressed the four purposes
for schooling: Aithe cultivation of the mind
devel opment, and individual devel cCommassidno ( O
on Learning in Ontario narrowed and defined the purpose of schooling to three primary
objectives: to make certain all students achieve a high level of literacy (basic reading, writing,
and problem solving across a variety of subject areasjleelopment in students of a desire to
continue learning through out life, and the preparation of students for responsible citizenship.
The focus on responsible citizenship included the development of the moral values of
compassion, respect, anéicism, @ace, nofviolence, honesty, and justice. Osborn suggests that
the various points of the debate for most North Americans, regardless of political philosophies of
education, boil down to the expectation that schools will convey knowledge, skills, andtgalues
their students. Schools are also expected to impart the values of democracy to students in North
American schools (Osborn, 1999).
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APreparing students to |ive in a technol
soci etyeéeo ( Pa)jisakhaler®ifoghadk thapenter2tie debate about how schools
are to educate students. One of the many factors challenging education today is the fact that
students are extremely diverse in their cultures, languages, and past experiences. Pajak argues
that education is more than a system for transferring knowledge, skills, and culture from one
generation to the next, but in fact it is more essentially a system for inventing and reinventing
knowledge, skills, and culture. He suggests a liberal positetrettucators must commit to the
democratic values of equality, participation, social justice, and personal responsibility as we
Acr eat-ariented, tearrod ocused communities in school s
and Pajak believe that liberdémocratic values must be shared and taught in North American
society while allowing and encouraging a diversity of cultures. Democracy is a North American
value that must be maintained as educators explore the changing requirements of a new global
reality in our world (Osborn, 1999; Pajak, 2000).

In separate texts, Osborn and Pajak address the increased challenges that are created by
mounting cultural diversities in North American public schools. It has been suggested that,

Agi ven t he pr esfermcti vfirlagmenteatyi wamder the pre
(Sergiovanni, 2002, p. 50), the purpose of education and schooling should be reevaluated for we
now live in a technologically advanced, global society that imposes nontraditional demands upon
its citizens. Educators are now expected to produce students who are capable of succeeding in
this new international culture. As a result, there are fundamental changes occurring in education
both internationally and nationally in the*2dentury. The traditional, cultural view of education

has shifted to include:

All students can and will learn at higher levels than in the past.

The school will rally around the goal of higher achievement for all students.

Schools will be restructured todus on improving the quality of student learning.

As a consequence, alternative models of education should be evaluated thoroughly as part of
this evident need for school restructuring. As we address various rallying points for change, we
must exercise edion to ensure that our decisions are in the best interest of student learning
(Osborn, 1999; Pajak, 2000; Sergiovanni, 2002).

At first glance, it appears that the 1| nt
economic rallying point for chaegHowever, two factors come to mind when contemplating the
implementation of an International Baccalaureate Programme. The first factor reports back to the
I nternati onal Baccal aureateb6s original prop
mohile students who are university bound. In regards to this first factor, the International
Baccal aureate programme fiis regarded as a ¢
universities all over t hWnernational BadalaurdafEo ok ey, 1
Organizatiorhas been very successful in the creation of an internationally excepted programme
of study that qualifies highly motivated university bound students for entry into leading
universities. The programme maintains high internationatistals, creates a strong academic
atmosphere, rewards diverse abilities and talents, provides challenges for students, and motivate
highly capable students. Schools considering International Baccalaureate Programmes would be
wise to reflect on the potentibenefits to gifted and talented students. There is ample evidence
to imply that the culture of a successfully implemented International Baccalaureate Programme
is beneficial to the continued growth of gifted and talented students. When viewed through a
conservative lens, the programme meets the academic, cognitive, motivational, emotional, and
social needs of exceptional students (Paris, 2003; Poelzer, 1997; Tookey, 1999).
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Pajakods second point for change rtgvolves
multicultural and gender issues, and the environment. This much more liberal second area of
concern is primarily associated with the issue of homogenization and globalization of society.
Essentially, cultures that implement an International Baccal®uRragramme potentially
relinquish local values and practices of education to those deemed valuable to the world. From
this point of view, the International Bacca
globalization rather than a process of intetni onal i smo ( Pari s, p . 235
local control for school districts considering an International Baccalaureate Programme.

Gl obali zation occurs fAwhen there-rewgags®vei mposi
relationship (Pari 0 0 3 ) . I nternationali zation on the
of ideas, where ideas are utilized, agreed
for schools considering International Baccalaureate Programmes involves cgiabtabhow

much local control is acceptable to relinquish. Are districts sharing the ideas of educators
internationally or simply implementing a pdescribed programme that fundamentally changes

or ignores local values in education? Are districts ergarito recessive positions and allowing

an external organization to dominate or control? This study can not answer these questions for
individual schools and districts considering the implementation of an International Baccalaureate
Programme, | can simplyring this component of the decision making process to the attention of
decision makers.

A Comparison of the International Baccalaureate with Other Programmes

The International Baccalaureate Programme and the Advanced Placement Programme are

designed to met the educational needs of high school students who are motivated and prepared
for academic challenges beyond those that characterize most high school curricula. Since they
are the only two nationally recognized, comprehensive, and-suliject programes offered
for this purpose in the United States and Canada, it seems natural to start my comparison with
the Advanced Placement (AP) Programme. | have discussed the International Baccalaureate
Programme above. However, in order to better compare thediweatonal programmes, it is
necessary to give a brief outline of the Advanced Placement Programme.

In 1953, the American College Board began the Advanced Placement Programme to
challenge a small, elite group of able students. Advanced Placement stadkrasollege
course in high school and an external exam to qualify for admission to advanced undergraduate
work in a university or college. The strength of Advanced Placement was its eschewing fads for
a solid collaboration between high school teachedscailege professors, with an emphasis on
subject content. An important feature was the evaluation of a high school student's work by
outside examiners who were college faculty (College Board, 2004).

Since its induction in 1953, the programme has spreddlyihroughout North
American high schools. The number of participants has more than doubled every decade. Today,
more than half of American high schools and a third of-f@ar collegebound seniors
participate in this Programme. More than a million Adeed Placement exams, five hundred
times the original number, are taken each year (Lichten, 28p@yoximately 3,000 North
American universities recognizelvanced Placemerburses and examinations. Students
presenting qualifying grades é&avanced PleementExams may earn anywhere from 3 to 6
credits (for a single course) to one year of college credit, and on occasion, two years of credit,
thereby earning secongar and sometimes thiggkar standing. However, universities in North
America and abroadfter regarding the exact nature of their acceptance policies.

When Harlan P. Hanson, director of the Advanced Placement Programme and a founder
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and member of International Baccalaureate North America, compared AP with IB with respect to
rigor and accepta® of courses by universities and colleges, he pointed out that one difference
between AP and IB is reflected in their aims: whersdganced Placemempirepares students for
college work in North Americahe International Baccalauregieepares studentsifan

international range of universities. Also, though International Baccalaureasemore

international tha\dvanced Placemein its treatment of history and language, both

programmes offer similar courses in math and science. Furthermore, arsife&ppears in the
philosophical approachetie International Baccalaureaigescribes structure for all, whereas
Advanced Placemeibelieves that the school should decide what the student ought to learn
(Freeman, 1987).

Despite the differences betweePR And IB, the College Board and the International
Baccalaureate Organization feel that they also have many similarities. In a pamphlet that they co
authored, the two groups pointed out the following similarities: both are rigorous programmes
devoted to edtational excellence; each programme sets high performance standards for students
and faculty; both programmes involve dedicated and creative teachers committed to their
students, their disciplines, and their profession; both programmes attract highlgtetbtiv
students who wish to excel academically and attend the most selective colleges and universities;
and both programmes have attracted the attention of international educators, educational
policymakers, and the general public as ways to improve theéyjadeducation around the
world ( IBO and the College Board, 2002).

TheInternational BaccalaureaB®rogramme has also been compared with some smaller
and lesseknown educational programmes. Tr@gramme is considered to be more of awell
rounded experience than those offered at special schools such as the North Carolina School of
Science and Mathematics (NCSSM). Whereas the programme offered by the North Carolina
School of Science and Mathematemphasizes math and sciertbe, International
Baccalaureat®rogrammemphasizes no particular subjects. However, the quality of the courses
in both programmes is high; NCSSM offers courses that inédlddanced Placemematerial
so that students caifithey so desire, take thdvanced Placememixaminations (Eilber &

Warshaw, 1988).

Thelnternational BaccalaureaR®rogramme contrasts sharply with programthes
emphasize acceleration such as the Study of Mathematically Precocious Youth (SMPY), a
programme initiated by Julian Stanley at Johns Hopkins University in the early seventies.

SMPY led to talent searches that identified able learners at the agevbbIte then given an
accelerated programme in advanced mathematics. As a consequence, these able learners can take
math college courses at a much earlier age (Daniel & Cox, 1985; Stanley & Benbow, 1982).
Once again, thouglhe International Baccalaureatpproach stresses balance in education

between literary and scientific disciplines in order to keep all options open for as long as possible
(Renaud, 1974).

There has been little research incorporating quantitative data done to compare
achievement levelbetween International Baccalaureate students and students in other
programmes. Poelzer & Feldhusen (1996) compared the achievement of biology, physics, and
chemistry students in Higher Level International Baccalaureate Programmes, Subsidiary Level
Intemational Baccalaureate Programmes, and regular Alberta Programmes. In all three sciences,
the International Baccalaureate students scored higher than regular students.

A more recent report,earning and Understanding: Improving Advanced Study of
Mathemaics and Science in U.S. High Schoelgs not as kind to the International
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Baccalaureate Programme. It soughexplore the current status of high school mathematics and
science education by means of ardépth look at Programmes designed for advanaetests,

such as the AP arttle International Baccalaured®®eogrammes (Gollub, Bertenthal, Labov,
Curtis, 2002). The r e kindeandlgvelsrobquestors that bppehreod t
both theAdvanced Placemeiaind thelnternational Baccalaureaexaminations reinforce[s] the
emphasis on broad but shall ow coverage of t
National Research Council went on to say that given the emphasis on passuoigeuate

exams, teachers tend to make the cauosle a testpreparation seminar rather than a focus on
substantive knowledge in the core content area. The council report stated that there was too muc
material for the high school student, thus making the learning shallow. In response, the
InternationaBaccalaureate Organization felt that not all of the criticisms were warranted since
25% of the final grades in their courses are based on laboratory notebooks, not just the final
exam (Criticisms, 2002).

One of the largest studies to take a quantitatiyeageh was done by the International
Baccalaureate Organization itself. The North American Regional International Baccalaureate
office (IBNA) asked all United Statdsased seniors pursuing either the International
Baccalaureate Diploma or the InternatibBaccalaureate Certificates to complete ey 2003
IBNA Voluntary Data Fornauring the May 2003 exam session (International Baccalaureate
Organization, 2004). In order to gather quantitative information, the IBNA surveyed 6,392
graduating Internation@accalaureate seniors to find out how they had fared on national
standardized tests.

In all of the measures that were included in the International Baccalaureate
Organi zationds survey, I nternational Bawccal
International Baccalaureate respondents obtained a mean Scholastic Assessment Test (SAT)
score of 1274, considerably higher than the average score of 1026 of the total SAHRirgst
popul ation. Additionall y, t h00Ddonsidesabiyhigicea n d i
than the average 1220 obtained by Certificate candidates. What the IBNA failed to include in
their report, though, was any mention of sampling errors. Did all of the graduating International
Baccalaureate students complete theey? Was the sample population representative of the
entire population?

Although a smaller group of International Baccalaureate students participated in the
American College Test (ACT), International Baccalaureate students still managed to obtain a
mean sore of 27.1, again higher than the total-te&ing average of 20.8. Once again, Diploma
candidates outscored Certificate candidates by a mean score of 27.8 to 25.3.

Several respondents indicated that they had received recognition from the Natiahal mer
National Achievement, and/or National Hispanic Scholars programmes. Nine hundred seventy
one International Baccalaureate students received recognition from the National Merit
Programme. Most of the students recognized (86%) were Diploma Candidaties t@él
respondents recognized, 40.5% went on to become-Bealists or Finalists. In addition, 154
were recognized as National Achievement Scholars. Most of the respondents recognized (76.4%
were Diploma candidates, and of the total respondentsnizenly 50% went on to become
SemtFinalists or Finalists. Lastly, 54 candidates indicated that they had received recognition
from the National Hispanic Scholar programme. Of those indicating recognition, 84.6% were
Diploma candidates. In addition, of tredl respondents indicating recognition, 86% were
recognized as Senrhiinalists or Finalists.

Do International Baccalaureate students outperform other students? Clearly, there is not
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an abundance of work that would allow for this question to be definitaredwered. Any studies

that have been undertaken concentrate on the Diploma Programme: datum focusing on the
Middle Years and Primary Years Programmes is rathefemastent. The data collected by the
International Baccalaureate Organization would leadtofelieve that International

Baccalaureate Organization students by far score higher on standardized tests than the general
population. How, though, were the International Baccalaureate students chosen in the first place?
Might test scores and grade pbaverages have played a part? This information is glaringly
absent from the study. So, although the 1Int
of the largest and seemingly comprehensive quantitative studies to date, it is certainly ene of th
most suspect, given the source. Unbiased work that takes background factors like admission
requirements into consideration is needed. Only then can a true comparison of achievement
results between International Baccalaureate students and the genelaigopti all grade

levels be made.

University and College Recognition

It is widely recognized that participation in a rigorous high school curriculum, like that of
the International Baccalaureate Diploma Programme, is one of the best predictors of ahether
student will graduate from college (U.S. Department of Education, 1999). For many years,
colleges and universities throughout the world have demonstrated understanding of the
educational value of the International Baccalaureate Diploma Programme gyirgug it as a
high school leaving certificate that effectively prepares students fosposhdary education.

Thus, the International Baccalaureate has largely succeeded in its goal to be a universally
recognized admissions credential. The InternatiBaakalaureatbas moved beyond its original

goal of standardizing curriculum for mobile students; instead, it has grown into what has been
called the ACadillac of the College Prep Pr

Specific agreements are in place with mingstrof education and universities in 102
countries that recognizbe International Baccalaureddploma as a valid means of earning
entry to postsecondary studhe International Baccalaureddploma is increasingly being
viewed as a strong indicator afademic promise and achievemémternational Baccalaureate
students often have an advantage in the admissions process at selective universities. In addition,
International Baccalaureateurses and exams are recognized for the purpose of advanced credi
and/or placement at over 900 North American colleges and universities. In fact, over 100
postsecondary institutions now grant a full year of credit to students who havetharned
International BaccalaureaiBploma (IBO, 2003).

The North American Regi@h International Baccalaureate office asked all United States
based International Baccalaureate seniors to compleMain@003 IBNA Voluntary Data Form
during the May 2003 exam session. The survey of 6,392 International Baccalaureate seniors who
graduatd in 2003 showed that International Baccalaureate students in the USA are getting
admitted to university at higher rates than their peers. Ce#ldgessions officers at many
schools say, Al B [has] acquired ttdhe( Mdtatt uesws
2003). 98.5% of the respondents indicated that they had applied fesgoostdary admission
and 97% indicated that they had been accepted. In addition, 22.9% indicated that they had
received early admission to a university or college (I@tigonal Baccalaureate Organization,

2004).

Additionally, the survey asked students to report where they were admitted and from
which schools they were turned down. International Baccalaureate North America then
compared the acceptance ratetfase Interational Baccalaureate students to the overall
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acceptance rate published by individual colleges and universities (IBO, 2004). All respondents
tended to be granted acceptance at a higher rate than the total population, and International
Baccalaureate Diplomaandidates were granted admission at a much higher rate than the total
population (See Table 3.1).

Table 3.1
University Acceptance Rates for Incoming Freshmen Fall 2004
INSTITUTION ALL ALL IB DIPLOMA
APPLICANT APPLICANT CANDIDATE
S S APPLICANT
S
Universityof Florida 58.0% 88.4% 88.9%
Virginia Polytechnic Institute 66.0% 67.9% 80.2%
James Madison University 58.0% 65.1% 76.9%
University of Virginia 39.0% 55.9% 61.3%
University of California, Los 24.0% 41.1% 48.5%
Angeles
University of California, San 41.0% 60.5% 65.5%
Diego
University of California, 24.0% 45.4% 50.6%
Berkeley
Florida State University 70.0% 92.9% 94.6%
George Mason University 66.0% 88.4% 97.5%
University of California, Irvine | 56.0% 85.5% 89.9%
College of William and Mary 35.0% 49.3% 53.9%
Harvard University 11.0% 12.5% 12.1%
Duke University 25.0% 36.2% 39.4%
Stanford University 13.0% 16.8% 17.6%
New York University 33.0% 47.0% 52.8%
University of Central Florida 62.0% 95.7% 95.9%
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University of North Carolina, 35.0% 57.8% 63.6%
Chapel Hill

Yale University 13.0% 14.3% 15.1%
University of California, Santa | 51.0% 69.2% 74.8%
Barbara

University of Southern 30.0% 69.0% 76.7%
California

Column Average 40.5% 58.1% 62.8%

Note: Only universities with more than 20 totaldBplicants are included. The acceptance rates
for dall applicantso were provided by each

International Baccalaureate students appear to fare very well. Of the 170 universities that
received more than 20 applications from Internatiddaccalaureate students, only one had a
lower admission rate for International Baccalaureate students than for the overall applicant pool.
Quite often, the International Baccalaureate acceptance rate was double or triple the overall rate.
At 29 of the 1D universities with 20 or more International Baccalaureate applicants, 100% of the
International Baccalaureate students were admitted. However, upon closer examination of the
study, questions arise. Why would not all of the universities and their cantésg@cceptance
rates be included in the table? Also, would
credibility to the table? Additionally, is it not a logical conclusion that Diploma candidates
would be accepted at a higher rate than other latemal Baccalaureate students? The datum
becomes suspect when points such as these come to light.

University recognition is obviously a major concern for International Baccalaureate
students, parents and counselors. In fact, of all the students worldindgraduate with
International Baccalaureate credentials, well over half of them matriculate tsgoosidary
institutions in Canada or the USA (IBO, 2004). Therefore, it is not surprising that many North
American colleges and universities halevelopedolicies that recognizeternational
Baccalaureatgraduates. These institutions make it apparent that they understand and appreciate
the International Baccalaureaident andhe International Baccalaureddploma Programme.
They do this in a numbef ways: state thahe International Baccalaureddploma is taken
into account in the admissions process; provide a full year of credit for students wtiteearn
International Baccalaurealploma; recognize standard level courses and exams by providin
credit and/or placement for standard level results; recognize Theory of Knowledge; recognize the
Extended Essay; provide detailed information on the college courses for which students can
receive credit based on thémternational Baccalaureagxam scees; and provide scholarships
or scholarship opportunities specifically faternational Baccalaureaséudents (IBO, 2003).
Many North American colleges and universities recoghernational Baccalaureatgaduates.
However, thdnternational Baccalagate Organizatiofails to mention how these students rank
amongst all other students entering these-pestndary institutions. Perhaps they are the
highest ranked applicants and deserve special notice. If this is the case, the recognition is not due

www.spaghettieddiemusic.com Page25

r e




sdely to the International Baccalaureatatus like the International Baccalaureate Organization
would like the readers of their website to believe.

The University of Alberta, the recipient of more International Baccalaureate transcripts
than any other umersity in Canada, recognizes the academic background of students enrolled in
the International Baccalaureate Diploma Programme. Admission for International Baccalaureate
students is based on the higher of either the high school grade or the InteriBztcuaddhureate
score. A grade conversion scale has been implemented for this purpose. The University of
Alberta grants advance credit or advanced placement in a number of International Baccalaureate
courses (Higher and Standard Levels) with scores of 6 & extent to which advance
standing is granted varies upon the degree programme to which the student is admitted. Studentg
who are granted the International Baccalaureate Diploma, and obtain a combined score of zero o
better on the Extended Essay anel Theory of Knowledge component, are granted advance
credit for a 3credit Junior Open Elective. Each year, fifty International Baccalaureate Diploma
Scholarships are awarded on the basis of academic achievement to International Baccalaureate
Diploma gradiates who register at the University of Alberta (University of Alberta, 2004).

Al so interesting to examine is the Unive
International Baccalaureate students. With over 600 applicants from the International
Baccalaweate in 2003, it was the third highest recipient of International Baccalaureate students
in North America. They are also among the most generous universities worldwide when granting
first-year credit for International Baccalaureate courses. For exampe will grant 6 credits
of philosophy for scores of A or B on Theory of Knowledge. Scores of 5 or 6 on ‘heyteér
International Baccalaureate courses will typically result in first year credit at UBC. International
Baccalaureate students have flexibilithien applying the firsyear credit they are granted.

Students have the option of either accepting the credit or repeating the credited course
(University of British Columbia, 2004).

The University of British Columbia (UBC) thinks that International Béanoaeate
students become outstanding university students; their scholarships awarded reflect this. Of all
the International Baccalaureate students from Canada admitted to UBC in 2004, 46% received a
scholarship. Students who had an anticipated score @f 8%inal score of 32 (including bonus
points) were automatically awarded the Undergraduate Scholars Programme, a complete
scholarship package that included $2,500, early registration and a guaranteed place in UBC
residence (University of British Columbia004).

UBC also feels that the combination of critical thinking, research and writing skills
learned in the International Baccalaureate Programme enables students to succeed in the
university learning environment. Because of the skills they have ledmedhational
Baccalaureate students provide leadership in classroom discussion and group learning. Figures
reflect this claim: International Baccalaureate students who registered directly into second year
courses scored an average of 7% to 12% higharti®r classmates. By taking the International
Baccalaureate philosophy to its next logical progression, UBC fosters the success of
International Baccalaureate students and challenges them to take their skills to the international
stage (University of Btish Columbia, 2004).

The academic rigor of the International Baccalaureate Programme also seems to be borne
out by other authors such as Daniel & Cox (1992) and Thomas, (1998), whose research found
that in forty universities across the United Statesymaigonal Baccalaureate graduates have
higher grade point averages than the average college entrant. Similarly, Peterson (1987) found
that college students who had International Baccalaureate credentials performed better as
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undergraduates than did thosehsut International Baccalaureate credentials. Also, in 1994,
McGill University conducted a study of International Baccalaureate graduates and found that
they performed better academically thannlaternational Baccalaureate students (Schofield,
1999). The information presented in these research studies does seem interesting but, once again
must be taken in context. For example, how were the International Baccalaureate students
initially granted admission into the Programme? If a high level of motivatasan original

factor, it seems only natural that this drive would continue into the university years. Although
additional research is needed, the literature does seem to indicate that participants in the
International Baccalaureate Diploma Programméoper quite well on standardized tests, are
accepted into colleges and universities at high rates, and frequently receive national recognition
for their academic performance. However, it is important to note that many schools have
instituted criteria for aghission into the International Baccalaureate Programme at their school.
Test scores, grade point averages and teacher recommendations are just a few of the possible
factors considered for admission into some International Baccalaureate Programmesulthis re
indicates that some students are accepted into the programme because they are intelligent and
highly motivated. Would they not fair quite well, regardless of educational programme? This
should be taken into account when comparing International Baiceata students to the overall
population. Correlation of International Baccalaureate students and test scores or university
acceptance rates does not, necessarily, demonstrate causation. Additionally, what is noticeably
absent from the literature is resglageared at the Middle Years Programme and Primary Years
Programme. Also unfortunate is the concentration of studies based in the United States. Little
work has been done within Canada to evaluate the International Baccalaureate Programme
against Canadmanational standards. So, while the research seems to indicate that the
International Baccalaureate Diploma Programme provides quality curriculum to students, further
research in this area would no doubt be illuminating. However, the academic lensaeenly
perspective from which to evaluate the International Baccalaureate Programme. Economic,
political, cultural and physical lenses must also be considered.

An Economic Perspective

The economics of choice

The North Vancouver School District (NVSD) ha®jected an operating budget
shortfall of $7.5M for the next three years. A major part of this deficit resulted in a grant
reduction of $2M due to lower enrollment. Consequently, one of the North Vancouver School
District revenue options is to keep itg@nt student base and attract new students from outside
of North Vancouver. This option speaks to the increasing competition, in large part due to open
enrollment, for school survival and is directly linked to providing greater choice for parents and
stucents.Open enrolliment is defined as giving parents the ability to choose a school despite

neighborhood boundaries. Educators, such as
School in Ottawa credits the introduction of the International Baccalaymesfeamme with

hel ping to ensure the school s survival: mo
catchment areado (Schofield, 1999, p.92). I n

Years Programme (PYP), Middle Years Prognae (MYP) and Diploma Programme (IBDP)
provides the financial and academic means to attract new and current students within a climate of
greater parental school choice.

Under British Columbiadés new open enrol |l
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resultsof numerous parent interviews regarding school choice. Academic achievement and
student discipline ranked among the highest reasons for school selection (Brown, 2004).
Additionally, Smedley (1995) and Raptis and Fleming (2003) also found that pareihighate
standards and discipline very highly. School choice is a major decision that can have a

tremendous effect on a childds future. To t
Baccalaureate Programme has to offer is required prior to impletimanta

While the | iterature appears to support
claim to increase student international und

be difficult to define. Hinrichs (2003), in his study comparinglévels of international
understanding among International Baccalaureate and Advanced Placement students, compiled
categories of international understanding from authors that use similar descriptions in their
research (table 2.2). He attempted to identi§fudents increase their international

understanding as a result of participating in the International Baccalaureate Diploma Program.

The International Understanding Survey Questionnaire was administered to 27 junior and
26 senior International Baccalaate students, and to 28 junior and 22 senior Advanced
Placement (AP) English and/or Social Studies students (Hinrichs, 2003). The student population
came from a high school in a school near Seattle, Washington. Students also wrote their persona
definitions of international understanding. Although, International Baccalaureate Diploma
Programme and Advanced Placement students did not differ significantly on any of the
categories of the survey questionnaire, the International Baccalaureate Diploma Program
students scored significantly higher in terms of their personal definitions.

The numbers in Table 3.2 represent the presence of these seven international
understanding categories within each studen
noticeabldaifference between International Baccalaureate Diploma Program and Advanced
Pl acement students. However, the author as
was small and the results could not be generalized to a wider population ofaipomutside
this geographic areao (Hinrichs, 2003, p. 34
researching the International Baccal aureate
understanding.
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Table 3.2

Categories ointernational understanding
Categories IB (N =53) AP (N =50)
n % n %

Developing personal knowledge,

communication skills, attitudes,

ethical reasoning, and/or

responsibiliy necessary to live

effectively across cultures. 29 55 1 2

Recognition and appreciation of
ethnic diversity, cultural pluralism,
and diverse values and beliefs. 46 87 24 48

Recognition of interdependence and
connections of cultures amétions. 25 47 8 16

Understanding of contemporary and
historical global issues, their causes
and effects. 23 43 27 54

Valuing peace and international
interests over nationalism and
cultural identity. 4 7 1 2

Understandindnow domestic
policies affect the world. 10 19 6 12

Respect for democracy and for
basic human rights. 5 9 2 4

Taken from Hinrichs (2003, p.340)

Such evidence can give parents and schools added insight at choosing or offering

I nternati onal Baccal aureate Programmes. Ul t|

increasingly in demand in the world at large: communication skills, critical thinking and the
ability to speak a second | ang,thagumiierof Sc hof i
International Baccalaureate Programmes in North America is rising. The two largest
International Baccalaureate countries are the United States (406 IB schools) and Canada (89 1B
schools). In 2003, as compared to last year, Canada hademperore schools offering

International Baccalaureate exams; 5 percent more students sitting for one or more International
Baccalaureate exams; 10 percent more exams being taken, and 16 percent more International
Baccalaureate Diplomas being awarded (&ogk Campbell, 2003, p.55). It seems parents and
school districts are making a choice.
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In terms of schools and school districts choosing to implement an International
Baccalaureate Programme, it is still doubtful that the perceived high academic sistigard
main reason to undertake such a programme.

When people have to pay for education, they are more likely to make investment

decisions which will realize an economic return. Educational choices which best

advantage their childrenpossibly thosettey feel can help their children more securely
gain an advantage, particularly in the global competition for credentsats likely to be

made (Potter & Hayden, 2004, p.91).

The same standard may apply for schools and school districts. For instaneenisoduction of
an International Baccalaureate Programme equated only to economic survival masked as an
educational opportunity? A closer analysis of the costs will be required before attaining an
answer.
Cost Analysis of the International Baccalaue&rogramme

Before an International Baccalaureate Programme can be implemented, schools and
school districts will need to conduct a feasibility study identifying resources and enter what
International Baccalaureate North America (IBNA, 2004) terms thsideration or
investigation phase. This first of three phases involves: sending staff and administrators to
workshops, gaining support from the school community, developing an implementation plan,
purchasing International Baccalaureate related publicat@asinitial curriculum development.
The second phase involves candidate schools consolidating planning and implementation details.
The final phase comprises the review of the applicant school and authorization or rejection to
become an International Badaureate school (Prospective Schools Information, 2004).

The details within each phase vary depending on the level of the programme. Table 3.3
summarizes the 2062005 fee structure in Canadian dollars unless stated otherwise stated.
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Table 3.3

Internaional Baccalaureate Fees for Schools

Prospective Schools / Candidate Schools

Application Part A (Intent to Apply) *
This sum must accompany a scho
school. It covers all costs for
Two day consultation visit by mentor $6400
Services of a consultant for one academic year
Subscription to the Online Curriculum Centre for one year

Application Part B
This sum must accompany a schol| $6700
covers all costs of reading application and a twoaldfiorization visit.

Annual Basic Fee
This fee is payable by authorized schools and is due 1 September o

academic year. Itincludes: $3100US
Copies of all newly developed curriculum and teacher support gy D
Subscription tdB World Magazine PYP,
Subscription to Online Curriculum Centre MYP
$8180US
D
DP

Programme Evaluation Fee
This fee is charged-B years after authorization. It covers all costs fol $4500
two day visit.

Other costsi budgeted by the school
Ongoing teachertraining at IB workshops $660 each
Time to plan for application
IB publications for teachers
Costs for the PYP, MYP, DP Coordinators (min. 25% release

time)

Resources for second language teaching and internationalism

* In Part A, Diploma Programmrospective Schools have the option to not request a mentor
making the fee only $1500.
Taken from the PYP, MYP and IBDP Prospective Schools Information, IBNA August 2004

Clearly with the costs outlined in this table, school districts have to make a value
assessment. Are the costs worth i1it? Accordi
they wil|l comeo (Hargrove, 2003). Consequen
additional funding and scholarship funds are given for successfuh&tional Baccalaureate
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final exam completion (Schofield, 1999). However, given the high costs to start up and maintain
an International Baccalaureate programme at any level, a great deal of consideration needs to be
given to the finances prior to implemtation.

Again the question arises, is best practice or economic survival dictating the rationale to
implement an International Baccalaureate Programme? If the answer is the former, Codrington
Aargues that best practice i n theimdivelualmeetisiob n a |
each student, including ongoing professional development and feedback for teachers, and
emphasi zes a clear separation of governance
reality seems to show that benefits and costs aredsyed articulated together.

The Obusiness approaché to education can
accountability and achievement of short ter
discussion is the meaning of accountabilitpbRrtson (2003) outlines two different
interpretations:

One represents accountability as giving fan

other as being called to account by another party; the former is an internal form of
accountability emphasizingust and support, the latter is an external form of
accountability emphasizing pressure and inspection (p.277).

It is this second interpretation that describes a mdo&sed accountability. Hence, what
are the teacher soé p eannterpationa stloolWhichairterpeetation a b i
does the International Baccalaureate Organization advocate? What forms of accountability
measures are enforced in an International Baccalaureate school? Poulson (1998) identifies four
forms of accountabilitya:
onesel f an dmaahaecchumntabiliy | ue s
other professionals or colleagues within an occupation or institufpoofessional
accountability
clients or stakeholders of the institutibglient accountability
funders, governmeiitcontractual acountability
It is the client accountability that has recently defined educational accountability in
British Columbia. Unfortunately, this type of accountability has been externally imposed,
t hereby hegemoni-kberal aononid hagersoncwndehdusebronght@bout by
the predominantly New Right governments in many Anglophone countries over the last 20 years
have been the driving force for such a frearket, business approach to educational
accountabilityo ( Rob ematket @aspect rer€éns clienpaccinthbility T
in an environment where educators must be accountable to its stakeholders. Hence, a client
accountability emerged that was externally imposed on education with the assumption that the
use of business strategiwsuld be the best method to reform education. This equates to an
emphasis on quantitative measures.
Quantitative measures translate into standardized testing for measuring student
achievement. These fixed performance indicators allow school based d¢ampetthrive by:
eall owing school choice by opening bound
school privatization plans, the creation of charter schools, magnet schools, academies and
other specialized educational facilities. Competition also i®ased by altering the basis
for school funding so that money follows students (e.g. vouchers, tuition tax credits), and
publicly ranking schools based on aggregated student achievement scores. These tools ar
often used in combination (Leithwood et al.9929p.212).
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The adoption of a market approach to evaluate education is synonymous with the client version.
The question remains, is this external approach that seems to foster greater client accountability,
improving our educational systems? Severalistidave shown that this freearket approach

has actually had an opposite effect (Macpherson et al., 1997, Ball et al., 1997). For instance, the
trend toward decentralizing schools in order to become more competitive has actually led to
increased centraation and resulted in less, not more public involvement. Consequently, it has
produced a hierarchy of schools with Aschoo
school so (Macpherson et al ., 1997, algqureate) . Ar
affected by this netiberal economic hegemony?

The International Baccalaureate Organization does use external accountability measures
for schools wanting to run their programmes. For instance, the schools are visited prior to
becoming an auth@med International Baccalaureate school to ensure specific requirements have
been met. After authorization, a school will be monitored through evaluation visits. In terms of
teacher and student accountability, there are measures required to ensuressflsucc
implementation of the programme. These include teacher workshops and an importance on
criteriontbased evaluation. Unlike the Primary Years and Middle Years Programmes, the
Il nternati onal Baccal aureate Di pl pamiaatidhg, ogr am
which provides a certain degree of standardization intended to enable universities to assess
studentsé6é | evel of achievemento (Robertson,
these external measures were generally well supportell &tgpkeholders. It was also reported
that despite these external accountability measures, the school still emphasized professional
accountability and flexibility that countered any hegemonic sentiments. When compared to other
schools, the internationathool did not seem to be adversely affected bylibeoal economic
hegemony (Robertson, 2003).

Clearly, economic survival in an increasing climate of competition must be considered
when evaluating the implementation of an International Baccalaureateipmog. Yet does this
consideration override al/l academic consi de
these considerations comes the question of accountability. This term has taken a hegemonic
meaning in the educational world and needs to tibduinvestigated as it relates to an
International Baccalaureate Programme.

A Political Perspective
The politics of school choice

What are the political issues surrounding school choice? After reviewing various
publications, legislation, policies and research, the first issue appears to be with the term itself.
What exactly is school choice? The term is used in a wide variety ofthatysight be best
thought of in terms of four basic clusters along a continuum (Richmond School District, 2001;
Smith and Kleine, 1995).

Personatontrol Alternate Programmes Open Boundaries Vouchers

A brief explanation of each of these <clu
means in reference to the International Baccalaureate Programme. At one end of the continuum
is personal contd. This refers to programmes in which parents or students have more control
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over the educational experience than in typl]

teacher or determine curriculum objectives, learning materials, instructicatags or
assessment techniques. Students also may be permitted to choose some of their courses. In som

cases, school choice refers to alternate programmes. These programmes operate at the school of

district level, and are based on individual prefergetective courses in secondary schools,

school based enrichment programmes, and specialty programmes) or are based on an objectively
identified learning need (district learning support services). Sometimes, alternate programmes
are proposed as options witta school and sometimes as the focus of an entire school, in which
the term fAimagnet school o0 is sometimes used.
choice is the concept of open boundaries. Open boundaries refer to instances in which
parents/stuents choose to attend schools outside their catchment area or
designated/neighborhood school. At the opposite end of the choice continuum is vouchers.
Vouchers refer to funding which comes directly from the state/province for parents/students to
use to rgister or enroll their children in public or private schools of their choice (Brayne, 2004;
Richmond School District, 2001).

The continuum described above is useful
is a convenient way of grouping progransmeto specific clusters; however, in doing so the
continuum is also problematic. In many instances, programmes do not fit neatly into one specific
cluster, and may have components of one or more clusters and as such are not able to be easily
classifiedasipar ent al control 0 or Aalternate progr
boundaryo. This is the case with the Intern
Baccalaureate Programmes fall under the heading of alternate programmes, as they are

progg ammes specifically designed to meet indivi

of fer studentsdéd specialty courses and progr
boundaries, as they are offered only at specific schools and not aheigirporhood school.

The issue of school choice is a contentious one, with advocates and opponents of school
choice each having strong and valid reasons for their particular views and opinions. Individuals
who advocate for school choice each have their specific reasons, but based on the research
(Brayne, 2004: Ryan and Heise, 2002; Richmond School District, 2001; Hill, 1996; Viteretti,
1996) there appears to be two clear categories of motivation, individual liberty and market
forces.

Those who advocatfor school choice on the basis of individual liberty have a strong
aversion to the monopoly of the public school system and the restrictions imposed on personal
choice by the government. They believe that choice in schools and programmes will cause a
higher level of parent support and involvement, and in doing so will improve student learning.
The International Baccalaureate Programme clearly is a programme in which there is strong
parental involvement and a strong academic/learning focus (IBO, 2004).

The second category has a more direct focus on improving student learning through
competition and market forces. This is based on the belief that the same dynamics that drive an
open economy can be applied to education. The freedom of individuals to dieiose t
programme or school is fundamental to this approach. Advocates claim that market forces result
in increased creativity and productivity by requiring programmes and schools to improve;
weeding out ineffective programmes and schools; and expandingsiutg@ogrammes and
schools. The International Baccalaureate programme is a specialized programme, which is based
on a common philosophy and common characteristics. The programme aims to develop the
whole student, and helps students to grow intellectusdigially, and culturally (IBO, 2004).

www.spaghettieddiemusic.com Page34

e

am
a t

a m




The International Baccalaureate Organization (IBO) works with schools, governments and
international organizations to develop challenging programmes of international education and
rigorous assessment. This structensures that the International Baccalaureate Programme is
evaluated frequently, and adapted in order to meet the current demands of the market.

Opponents of school choice argue that expertise and social cohesion are two issues of
concern (Richmond Schbbistrict, 2001). They hold that public education is a complex affair
and that the interests of children and community are best served by allowing experts to determine
educational objectives, student needs, and the most effective programmes to meetettiese
They contend that it should be a professional assessment of needs that should determine a
studentés basic educational programme, not
concerns are certainly upheld when discussing a programntéditeternational Baccalaureate.
The second issue surrounds social cohesion. Social cohesion is only created when all elements g
society meet, share common experiences, and learn to live with and respect each other, thus
establishing norms of inclusivergeand reciprocity. The purpose of public schools in a
democratic society is to offer schools and programmes that reinforce these norms. This purpose,
however, is undermined when the system is fragmented by a range of schools and different
programmes, suc#is the International Baccalaureate Programme.

School choice is wrought with political issues, including: the definition of the term
choice, the difficulty of categorizing and classifying specific educational programmes, and the
various advantages and aitvantages of choice programmes. There will always be groups in
favor of the implementation of choice programmes as well as groups opposed to school choice
and the implementation of choice programmes.

Admission Requirements

Each school offering almternational Baccalaureaterogramme is responsible for
establishing its own admission requirements. As such, there are tremendous variations in
admission requirements. In the Lower Mainland of British Columbia, there are many schools
offering thelnternationaBaccalaureate DiplomRrogramme. Of the schools currently offering
the International Baccalaureate Diploma Programme, there is a clear difference in admissions
requirements between private and publicly funded schools. There are also differences in
admissons requirements for the Primary Years Programme and the Middle Years Programme
(http://www.stratfordhall.bc.ca; http://www.vsb.bc.ca). For example, Sir Winston Churchill
Secondary is a publicly funded gradé3high school located in Vancouver, BC. Clnilic
offers the International Baccalaureate Diploma Programme. Students wishing to get into the
programme must write an entrance exam and submit copies of marks and current report cards.
The programme is offered at no cost to students. The InternatiocedlBareate Diploma
Programme is also offered at Britannia Secondary School in Vancouver, BC. Britannia
Secondary is also a publicly fundedi8) school; however the admission process differs from
that at Churchill. At Britannia, students are admittecedas the results of testing, interviews,
report cards and marks, and a handwritten essay detailing why the student wishes to be in the
programme. Stratford Hall is a2 independent school located in Vancouver, BC. All three IB
programmes (Primary Year8liddle Years and Diploma Programme) are currently offered. It is
currently the only school offering the Primary Years Programme in the province of British
Columbia. At Stratford Hall, students in tRemary Years Programnege characterized as:
inquirers, thinkers, communicators, principled, caring and apered, risktakers,
knowledgeable, reflective and wddalanced (http://www.stratfordhall.bc.ca). In order to be
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accepted into the programme amroliment application along with the evaluation fee of

C$160.50 is required before an assessment is arranged. The first round of student assessment is
in early March. Students are first assessed in small groups doing a variety-ofiptagd tasks.

This is followed by a onen-one session with a teacher wilvo | | determine the
level of knowledge and skill. If the student is deemed to have the characteristics discussed above,
they will be admitted into the PYP at Stratford Hall. The basic annual tuition for students in the
Primary Years Programe is C$7700. At Stratford Hall, students interested inMidglle Years
Programmaend International Baccalaureate Diploma Programmes are required to demonstrate
their abilities in mathematics, writing, reading comprehension, and general knowledge in a
teacherled session. In addition, previous and current report cards must be presented.

To datethe International Baccalaureate Organization has not established a common set
of admission requirements for entrance into the Primary Years Programme, Middie Year
Programme, or International Baccalaureate Diploma Programme. As a result, the admissions
process is left up to the discretion of the admitting school. This gives the school a significant
amount of leeway in determining which students are accepted enfwagramme and which
students are not. Are the academically bright and elite accepted more frequently? Are the multi
talented and well rounded students given an equal opportunity? The following section will
address these important questions.

The Chargeof Elitism in International Baccalaureate Programmes

What is meant by the term elitism? Elitism is often defined as the selection and treatment
of people as superior in some way and therefore favored. This connotation creates negative
feelings toward thasselected (http://www.pleasantan.k12.ca.us). It has been argued that
International Baccalaureate Programmes are elitist and serve only a privileged population (Ryan
and Heise, 2002; Hill, 1996; Herron, 1985). Is this a valid argument?

At its inception in1968, the International Baccalaureate Diploma Programme was
generally found in private, international schools that tended to serve privileged families. Today
the International Baccalaureate Organization (IBO) offers three programmes to schools: the
DiplomaProgramme, for students in grades 11/12; the Middle Years Programme, adopted in
1994, for students ages 11 to 16; and the Primary Years Programme, adopted in 1997, for
students aged-B2. Thelnternational Baccalaureate Organizatias always been comnatl to
making aninternational Baccalaureagelucation available to students from all types of
backgrounds. This is particularly true in North America where over 90% of schools offering the
International Baccalaureatee public schools (IBO, 2004). Them® schools of all typds
urban, suburban, magnet, comprehensive, wealthy, poor and mixegsonmmic populations
I and theirnternational Baccalaureatedgrammes serve all types of students.

It has also been argued thiaternational Baccalaureatedgrammes are elitist in that
they primarily serve gifted and honours studeRtgah and Heise, 2002; Hill, 1996; Herron,

1985) Thelnternational Baccalaureate Organizatmarmitsinternational Baccalaureate

authorized schools to implement their progragsrim ways that will best meet their local needs.

This means that there are a wide variety of student enrollment patténterimational
Baccalaureat®rogrammes across North America. This variety is particularly apparent in the
International BaccalaureaDiploma Programme. Many schools seeltiternational
BaccalaureatBiploma Programme as a way to address the needs of gifted and honours students;
as a result these schools tend to have selection criteria (such as grade point average, standardize
testscores, teacher recommendations, essays) for admission tintiweiational Baccalaureate
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Diploma Programmes. Other schools, however, allow any willing student to attempt to enter the
programme and often provide specific services to support studehtsriefforts.
While the International Baccalaureate Diploma Programme and occasionally the Middle

Years Programme are implemented by schools as programmes for a select group of students, the

Primary Years Programme is not. The Primary Years Programmprissly designed for every

student on campus, usingclwbat appredehredThps

focuses on the development of the whole child, addressing social, physical, emotional and
cultural needs. It also gives children a strémgndation in all of the major areas of knowledge
and strives to help children develop an international perspective by becoming aware and
sensitive to different points of view.

As evidenced in the aforementioned section, the charge of elitism doegmatioskee
well grounded. Although schools are granted their own discretion in selecting students for the
programme, the International Baccalaureate Organization firmly indicates that the programme is
designed to meet the needs of a variety of studentgjstdhe best and the brightest. By
admitting students with various skills and talents, the IB programme encourages and caters to a
wide variety of students. The fact that the programme caters to various students is important, as i
ensures that there ismtinued interest in the International Baccalaureate Programme by many
different types of students, which in turn, contributes to the sustainability of the programme.
Sustainability

In order for an International Baccalaureate programme to be sustainable, it will need to
attract a given number of students. As Hill (1996) suggestherEducational Consequences of
Choice it is possible for a school or programme to rely on a reputlirogxclusivity or superior
guality, but not all programmes can credibly claim to be the best. He suggests, however, that
every school or programme can offer something that gives it an idemtispecific curriculum,
social climate, or extracurricularggramme that attracts the interest of parents and students.

He adds that once a school or programme has established an identity, it must deliver on its
promises well enough to keep current students from transferring out of the programme, create a
certan loyalty among families with several children, and attract enough new students each year.
Teacher Qualifications

In order to teach International Baccalaureate recognized courses, teachers must acquire
the prerequisite training offered by the InternagibBaccalaureate Organization. In North
America, the International Baccalaureate Organization has recently implementedieréalr
training model: Orientation, Level 1, Level 2 and Level 3 (IBO,20DH.pendi ng on o7
teaching experience and morespef i ¢ a lintegnational Baedalaureateaching
experience, training is delivered in a workstugsed format.

The first tier is Orientation. According to the IBO (http://www.ibo.org), this is an
introductory workshop that is designed for school afscand leaders investigating the
feasibility of bringingan International Baccalaureate programimtheir schoolsLevel lis an
application & authorization workshop that provides training and assistance for schools that have
decided to apply for IB ahorization. Level 2s specifically forteachers who have completed
Level 1 training and/or who teach in schools that have begun to implement an International
Baccalaureate Programme. Level 3tapacal seminars (three to five days in length) which
covertopics of interest to both new and advanced International Baccalaureate teachers but do not
necessarily prepare schools, teachers, and students for processes unique to the International
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Baccalaureate. Level 3 and orientation workshops are the only woskshep to teachers
outside of the International Baccalaureate. The following tables (3.4 and 3.5) explain the

workshops in further detail.

Table 3.4
Levels of training offered by the International Baccalaureate Organization

Teaching Experience/ Orientation Levell Level2
Level 3

New/New X

ExperiencedNew X X

ExperiencedExperienced X

All Educators X X

Adapted from www.ibo.org
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Table 3.5

Workshop_evels/Goals/Objectives

Workshop Level Goals

Orientation To provide accurate information
concerning IB programmes.To provide
a resource for schools and school
systems considering IB programmes.

Level 1 To provide accurate information to
schools planningapplication to the IB.
To increase the ease of application and
authorization. To enable schools and
teachers to be successful in early years

of IB

Level 2 To improve the quality of authorized
school sdé6 I B progra
community of schoolsoffering IB
Programmes.

Level 3 To improve the quality of authorized
schoolsé I B progra
community of schools offering IB
Programmes.

Adapted from the International Baccalaureate Website (www.ibo.org)

The International Baccalaureddeganization offers workshops in various locations in
North America throughout the year. However, the number of workshops offered in North
America is minimal. North American workshops are usually only offered in major cities in
Canada and the United Stat#gs difficult to obtain the training without having to travel
considerable distances to attend workshops. In the period spanning from Octobie V200l
2005, the Level 1 workshops were only available in Charlotte, NC; Montreal, QC; Chicago, IL;
Vanmuver, BC; and Salt Lake City, UT (www.ibo.org). Considering the number of International
Baccalaureate Programmes currently in existence in Canada and the United States, this seems
quite limited. Linked to the issues of teacher professional developmetraandg by the
I nternati onal Baccal aureate Organization ar
Union Issues

Teachers' unions are an important voice in the process of school choice and International
Baccalaureate implementation. Unions have playad@al role in protecting the rights of
teachers, improving working conditions in schools, and attaining more competitive salaries.
Union leaders have been at the forefront of initiatives to upgrade teaching and performance
standards in education. Onsug that has arisen in reference to the International Baccalaureate
Programme is the fact that teachers must complete the training required by the International
Baccalaureate Organization in order to teach in an International Baccalaureate Programme. If,
for example, a teacher without International Baccalaureate certification had more seniority than a

www.spaghettieddiemusic.com Page39




teacher with the certification and both were vying for the same job, who does one hire? Most
unions state that, all other issues being equal, the personastsehiority should get the job.

The International Baccalaureate Organization, however, stipulates that the training educators
must take to be International Baccalaureate certified is professional education and, as such, if the
person with the most senityriapplies for the job, they should be given the job provided they
complete the requisite training.

A Political Summary

The Political Perspective discussed above details some of the difficult issues surrounding
the implementation of an International Baccalaureate Programme. Issues arise surrounding the
implementation of a programme of choice. There are also many questionssling the
admissions process and charges of elitism regarding such programmes. In addition, there is
controversy surrounding the required teacher professional development and training by the
International Baccalaureate Organization. Currently themetis lot of empirical research to
support or refute these issues, nor have any definitive conclusions been made. Taken together,
are these issues enough to warrant being cautious about the implementation of an International
Baccalaureate Programme? Qe they just an inevitable fact of implementing an alternative
programme of choice which will always be met with opposition by some groups?

A Cultural Perspective

By nature, school culture is a qualitative lens through which to view school. It is the
atmosphere present within the school that affects the quality of learning and teaching that takes
place in an institution. A positive school climate opens doors, allows fetakskg, and
broadens the horizon of learning success. A controversial schoaltelcan be frustrating, cause
deception, make learning difficult, and if not addressed, lead to a negative school climate. A
negative school climate is stifling. In determining the viability of an International Baccalaureate
program in a school, one mustrefully analyze the current school culture. Any signs of
controversy must be addressed before a new program can be successfully implemented because
the International Baccalaureate Programme, in and of itself will have both positive and negative
effects m the overall attitudes, awareness, and achievements of students, teachers,
administrators, parents, and community.

The International Baccalaureate programme is intended to meet the academic and social
needs of gifted individuals. According to Tookeythaar of The International Baccalaureatéhe
curriculum emphasizes "high international standards... and an atmosphere that provides tangible
positive consequences for excellence... various sets of criteria for each subject, acknowledge and
reward diverselai | i ti esé"” (99/2000, p. 11). Addition
challenge and provides opportunities for personal work and motivation (Tookey, 99/2000, p. 11).
It is essential for the teaching staff to work effectively and strive to impletinese values in
their classrooms so that students will benefit academically and culturally.

The positive culture generally found in schools with International Baccalaureate
Programmes is one of many desired outputs in primary, middle, and secondary. Sdt@ols
strict adherence to the aforementioned standards from preliminary review through program
implementation and periodic evaluation is vital to success. Prospective schools must be willing
to adhere to elaborate standards which promote a whole schloslopiy such standard A2
which states "the school promotes internationaldedness on the part of the adults and children
in the community school" (www.ibo.org, Application for Primary Years Programme). In order to
implement global standards, it is impant that all members of the school community believe in
the values addressed as well as the concept that all students are able to achieve. With the school
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adhering to these standards, the culture one experiences can be very rewarding. "Although the
PrimaryYears Programme was originally developed for schools that taught students of many
nationalities, the student profile clearly describes a kind of person that every school should seek
to develop” (Singh, Oct. 2002, p.2). In many public schools this is emoonstandard that

teachers and administrators strive for with their students. The International Baccalaureate
programme, however, attempts to mandate it.

While there are three different International Baccalaureate Programmes, the literature
suggests thahe common goals are all very similar. Each program emphasizes diversity and
growth. Developing a connection between curriculum objectives and attitudes of the students is
vital to all of the International Baccalaureate Programmes. The breadth of thenpregnaakes
it stand apart from the public school curriculum. Allowing students to explore different cultures
and creating international awareness are goals of the International Baccalaureate Programme that
potentially have specific implications on studeit#hen discussing the benefits of the program
“"credit was given to the International Baccalaureate curriculum breadth and language learning in
facilitating mobility, both cultural and geographical" (Hayden, 1997, p.354). This breadth
appears to encourageidents to develop a greater tolerance and understanding towards all
people. "Students identified no longer being able to relate to the racial prejudices of their peers as
an effect of O0being international atltudesHayden)|
towards all people are contagious and promote a positive school culture through general
awareness and peer support. It is important to note, however, that current studies have not delved
into determining if positive peer relations are a direatltes programme or family influences.
Nonetheless, parents and educators emphasizing these areas create a climate where children
become more aware of their local and international surroundings. The International
Baccalaureate Programme is dedicated tpihglindividuals become successful; these personal
gains are extremely important in creating a positive overall atmosphere in school. "The culture
that a successfully implemented IB programme can create in a school is conducive to the
continued growth of gifted adolescent academically and cognitively, as well as motivationally,
emotionally, and socially" (Tookey, 99/2000, p.12). A school with this type of culture is likely to
be successful in all areas; developing well rounded students and achievisgdiaitand
academic standards.

Achieving and maintaining high academic standards requires that the program implement
a plethora of modern evaluation techniques. It is not enough to rely on standardized testing.
Educators must employ a variety of clearlylioed rubrics, portfolio assessments, and
traditional testing. They must also make sure that assessments are differentiated (Tookey, 2000).
The variety of evaluative techniques employed by International Baccalaureate Programmes allow
for more learning stgs to prosper and create a more positive culture. The more success there is,
the better the attitude of the people in the organization. Interestingly, some of the methods of
evaluation that have been an integral part of the International BaccalaureatariPne since its
inception have recently been incorporated into localized curriculums. British Columbia, for
example, uses performance standards as a rubric for all teachers from kindergarten to grade 9.

While the assessment process of the Internatioaet&@aureate Programme breeds
success and establishes exceptionally high academic and social standards, it also breeds
competition. Competition within schools is often attributed to promoting high achievement
among the students. Unfortunately, competipuessures can lead to immoral decision making
such as cheating and sabotage. These pressures can lead to a diminished school climate. Taylor
Poegrebin, a n d Advanckd Rlacemani AdhaocedPsessarés: Academic
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Dishonesty Among Elite High Su#l Studentsgescribe a sample of 32 students and the top 10%

of their class in a Denvdrased International Baccalaureate Programme. The study noted that
80% of the students had cheated to enhance their grades (December, 2002). The authors go on t
say hat "schools create extremely competitive environments through the process of continual
testing, grading, and comparing students academically to one another" (Taylor, Poegrebin, &
Dodge, 2002, p. 2). Therefore, the question of whether or not the Inteaid&@ccalaureate
Programme is forcing students to work beyond their capabilities arises. Additionally, Taylor,
Poegrebin, and Dodge note that "accelerated students appear to perceive themselves as being in
school within the school. Sustained good stagdain this group... must be continually earned by
good academic achievement throughout the school year" (December, 2002, p.7). It is easy for
students to become part of cliques that separate according to academic achievement. The
pressures of fitting in aomgst International Baccalaureate students, causes individuals or groups
to exclude others and plays a large role in the continuation of cheating and sabotage.

Some schools that have an International Baccalaureate Programme avoid possible
segregation by Elwing all students to take part in International Baccalaureate classes. "But our
school we do not have O0gatekeepersd or poli
courses. This is indeed a shock to some people, because that some IB schdellsivddn
applyé to take the courses”"™ (Singh, Octobe
students who normally would not consider being in the entire International Baccalaureate
Programme that are capable achieving high standards imcsutgects.

When attempting to understand the effects of an International Baccalaureate Programme
on the culture of the school, it is important to understand that the information is subjective.
Current research supports the fact the International BaceatauProgrammes intend to promote
diversity and acceptance among students and school community. It can be concluded that the
International Baccalaureate Programme enhances, challenges, and provides enrichment for its
students. Competition and its apparsntial and academic effects on the students, however, are
still an issue.

The Physical Needs an International Baccalaureate School

In order to provide the elements of diversity, enrichment, and challenge that
International Baccalaureate Programmes piterrspecific facilities are required. The physical
infrastructure of the school covers all the amenities that the school has within its walls. Human
resources refer to the expertise provided by staff, faculty, and administration to support the
program. Inassessing the viability of implementing an International Baccalaureate Programme,
schools cannot ignore the significance of rooms, networks, and resources within the school.
International Baccalaureate approved schools are expected to provide the folsmvites:

-Library media resource centre - Computer lab

-Language rooms - Art room

-Music Room - Theatre/Drama room
-Gallery/Exhibition Place - Gymnasium

- Sports Field - Outdoor Education Facility

These facilities contribute to a dynamic school setting. Multiple types of rooms allow for
implementation of a diverse curriculum. While the specific facilities are important

considerations, it is possible for a school to manipulate facility use by usgngpom for many
purposes or rotating classes through a facility at different times. The computer lab and the library
resource centre, however, are not easily manipulated because of a large role they each play in
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International Baccalaureate Programmes.

Much of the International Baccalaureate Programme is based on technology. The
international world is technologically advanced and teachers and students alike need to use
technology for research and work. Within the arena of technology, the International
Baccdaureate Programme focuses on several different curriculum areas including: computer
science, design technology, and information technology (www.ibo.org). Beyond the
technological curriculum, schools must be able to access the online curriculum provibded by
International Baccalaureate Organization to reinforce content area instruction. Laptop computers,
projectors, and other media play key roles in implementing curriculum. It is essential that schools
seeking to host an International Baccalaureate Progeahave a statef-the-art technology
center and a technologically literate teaching staff to operate the resources. This resource center
must have a sufficient number of computers available to staff and students and provide online
networks that supporbhé hardware.

In addition to being computer literate, teachers in an International Baccalaureate
Programme must exhibit excellence in teaching, be prepared to commit to International
Baccalaureate specific training and professional development, and sgeWwtpersonally and
academically. Teachers varied in their expertise are needed to run dynamic classes in the arts,
humanities, and sciences. A staff diverse in languages, cultures, and nationalities is essential in
developing a strong International Balezaeate Programme. School districts desiring an
International Baccalaureate Programme not only need to be aware of these requirements, they
must be willing and able to commit time and money toward attaining, maintaining, and retaining
these resources.

www.spaghettieddiemusic.com Page43




Chapter 4
Research Methods and this Study of International Baccalaureate

This study evaluated current International Baccalaureate Programmes using a mixed
methods design thencompassed the acquisition of both qualitative and quantitative data. The
purpose of using both forms of data collection was to benefit from the strengths of each type in
order to enhance the results of the research (Hittleman & Simon, 2002). Quarditdtive
qualitative measures are characterized by different techniques for data collection. Aside from the
most obvious distinction between numbers and words, the conventional wisdom among
evaluators is that qualitative and quantitative methods have diffgrengths and weaknesses
(National Science Foundation, 1997).

Quantitative research is relatively quick to perform and provides precise, numerical data.
The data analysis is relatively less time consuming than that of qualitative data and is useful for
studying larger groups of people. However, the reseaikltategories that are used might not
reflect the responder@tanderstandings. In contrast, qualitative research produces data based on
the participant@own categories of meaning and is useful fodgtog a limited number of cases
in depth. Major weaknesses, though, include the facts that the knowledge produced might not
generalize to other people or other settings and that the results are more easily influenced by the
researche@personal biases amdiosyncrasies (National Science Foundation, 1997).

Quantitative and qualitative techniques provide a ttleetween breadth and depth,
and between the ability to generalize and target specific populations. Mixed methods designs can
yield richer, more valid, and more reliable findings than evaluatiossdoan either qualitative
or quantitative methods alone. The mixing of methods, or triangulation, allows for diverse
standpoints and viewpoints to cast light upon a particular topic. A further advantage is that a
mixed methods approach can add insight@amderstanding that might be missed when only a
single method is used. Furthermore, quantitative and qualitative approaches used together can
provide stronger evidence for a conclusion through the convergence and corroboration of
findings.

Purposeful sanmimg was used as a selection tool in this study. This is a strategy that
serves purposes other than representativeness or randomness. Basic to this type of sampling is
the i mportance ofriscehde caadsnegs fifirnd no rwitait théo ny o u
issues that are important to the study. The design was to identify teachers and parents of student
who were currently involved in International Baccalaureate Programmes. The logic behind this
was to partake in an-4depth study of informationich cases.

School Contexts

Two schools made up the sample for this research: Britannia Secondary Community
School and Sir Winston Churchill Secondary School. Britannia and Churchill are both public
high schools within the Vancouver School District in VancouBetish Columbia, Canada.

The Vancouver School District is a large, urban and multicultural school district that
includes some of the most affluent and impoverished urban neighbourhoods in Canada. This
setting, while providing wonderful opportunities fearning, also provides serious challenges.

www.spaghettieddiemusic.com Page44

U

)



The district is among the most diverse and complex of all public school systems in Canada, with
an annual enrolment of approximately 56,000 students in Kindergarten through Grade Twelve.
Of these, 32,000 are etentary school students while the remaining 24,000 are enrolled at the
secondary level. District learning sites include 74 elementary schools, 17 elementary annexes,
and 18 secondary schools (Vancouver School Board, 2004).

The diversity of the students Wwih the district is remarkable. Fiffyve percent of
Kindergarten to Grade twelve students are designated ESL (English as a Second Language)
according to Ministry criteria and 61 percent speak a language other than English at home. In
fact, 110 differentanguages have been identified in Vancouver schools. Four percent of
elementary and three percent of secondary students are Aboriginal learners. Poverty among
children and their families is increasing in the city and the country. The spread of poverty with
and outside the borders of what is usually considered Vandsurmaer city has fareaching
consequences for the Vancouver School District. Demands for services to help vulnerable
children are continuing to grow. Twelve elementary schools receivetfanding as Inner City
Schools and sixteen percent of students participate in a school meal programme (Vancouver
School Board, 2004).

The programmes and services offered by the Vancouver School District address the
combinations of challenge, need, ofgpaity, and potential that exist in every student. On the
one hand, many students living in this urban environment are able to take advantage of
opportunities to experience and learn from diverse cultures and reap the benefits of involvement
with highly sophisticated and experienced arts and recreational groups. On the other hand, many
children, due to poverty and other inhibitors, are excluded from the choices and opportunities
that a city the size of Vancouver can offer.

The Schools

Britannia Secondarommunity School, which opened in 1908, is the oldest secondary
school in Vancouver. It is situated on a 16 hectare site which includes Britannia Elementary
School, Hastings Adult Learning Centre, Britannia Community Services Centre, Britannia
Community Lbrary (Vancouver Public Library Branch), and a host of recreational, educational,
and community services. The owat administration on site is done cooperatively, by the
Britannia Community Services Centre, through a partnership established in 197&rbikigve
GrandviewWoodlands and Strathcona communities, Vancouver City Council, Vancouver
School Board, Vancouver Parks Board, and the Vancouver Public Library Board (Vancouver
School Board, 2004).

Britannia is a comprehensive community school serving appedely 900 students in
grades eight through twelve: 780 students attend class in the main school and about 100 are
enrolled in alternative programmes attached to the secondary school. Approximately 190
students are First Nations and 60 students arerggsid) ESL (English as a Second Language)
students. The staff is comprised of 56 teachers and 32 support staff members (which includes a
community education coordinator, a drug and alcohol counsellor, a school nurse, school support
B program workers, a lilary staff assistant, computer tech support workers, career information
assistants, multicultural workers, and First Nations support workers) (Vancouver School Board,
2004).

Britannia is an fAinner city school . 0 On
circumstances often associated with impoverished urban communities. The latest figures show
that 31.85 percent of the students live in households that receive income assistance. It is also trug
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that Britannia serves a vibrant community of diverse culturésgsts and needs. Home

languages of its students reveal that this diversity is reflected within the student population with
at least 38 different languages spoken; English (31%), Chinese (41%), Vietnamese (10%),
Spanish (5%), and Tagalog (3%). Britarieieatchment area also has the highest concentration
of Aboriginal Peoples in Vancouver (9.5% of the total population) (Vancouver School Board,
2004).

Sir Winston Churchill Secondary School is located in a largely residential neighborhood
in south Marpole rer Oakridge. It is a comprehensive school of approximately 2,000 students in
grades 8 through 12, supported by over 100 teacWétis over 40 firstlanguage groups, the
school's student population is decidedly multicultudgiproximately 90% of studenthoose to
attend possecondary institution€€onsequently, academic excellence is a priority with students
and parents and, as a result, many students each year are recognized for their academic
achievementChurchill graduates have received provinc@idarships at a rate in excess of
twenty percent of each year's graduating class (Vancouver School Board, 2004).

The feeder schools for Churchill include Sexsmith, David Lloyd George, and
Laurier.Sexsmith Community School currently enrolls 410 studegitsating diverse
multilingual and multicultural backgrounds. In the school community, there are over twenty
di fferent | anguages spoken. David LIloyd Geo
represents a wide range of cultural and economic backgrounglssiEas a Second Language
learners comprise approximately fifty four percent of the student body. There are 28 different
languages identified as home languages by the families and there arertbidguntries listed
as the birth countries of its studenAdditionally, Lloyd George has a growing number of
Eastern European students enrolling. Sir Wilfrid Laurier Elementary School is located in a
community with a combination of upper middle seemnomic level families as well as
families in a more tramsnt, socieeconomic challenged part of its community. About 75% of the
students have a home language other than English. Several families have one parent living and
working in Asia. There is strong parent support for school initiatives and good involvemen
the Parent Advisory Council (Vancouver School Board, 2004).

In summary, the two schools that were used in the research both demonstrate a strong
orientation towards community involvement. Of the two schools, Britannia represents an
integrated approachith a site that offers educational services and community programs to all
ages. Despite the difference in clientele, Britannia and Churchill are both located in multicultural
communities with student populations that speak over 38 and 40 languagesjwelgpén
terms of socioeconomic status, Churchill is the antithesis of Britannia as it is an affluent
residential community with an emphasis on academics angposndary transition (see Table
4.1).
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Table 4.1
School Summary Table

SchoolCharacteristics Britann Churchill
ia

Emphasis on Community High High
SocicEconomic Status Low High
Multicultural Population High High
Total Student Population 900 2000
Students Pursing Pest Low High
Secondary Education

Tuition Costs None None
Diploma Programme Yes Yes
Offered

Middle Years Programme No Yes
Offered

Sample Selection

The two schools that provided the focus for the study were chosen because of the
diversity of the clientele that the schools target. Ultimately, Churchill sermasch different
clientele than Britannia. Also, another aspect that was taken into consideration was the different
components of the International Baccalaureate Programme that the two schools offered (See
Table 4.1).

At this point, | feel it is importartb mention that | had initially planned on the
incorporation of another school in the study, namely Stratford Hall. Stratford Hall is the first
school in Western Canada to be authorized by the International Baccalaureate Organization to
teach the Primaryears Programme (PYP). The inclusion of this school would have allowed for
a study of all aspects of the International Baccalaureate Programme: the Primary Years
Programme, the Middle Years Programme, and the Diploma Programme. Additionally, the
additionof Stratford Hall would have allowed this study to illustrate how the International
Baccalaureate Programme works in both an independent school (Stratford Hall) and in the public
school system (Britannia and Churchill), and the programming issues tharise@apased on the
different systems. However, Stratford Hall declined to participate in the study.

Britannia offers the International Baccalaureate Programme in grades 11 and 12 only.
Prior to this, their own Venture Programme is offered in grades 8ghrbd. The Venture
programme serves to prepare students for the demands of the International Baccalaureate
Programme in grades 11 and 12. Courses include expanded content, as well as the skills
necessary to be creative and critical thinkers who can coroatarideas effectively and
efficiently. Students interested in the International Baccalaureate Programme are strongly
recommended to join the Venture Programme no later than grade 10. Students must make
application to both programmes and the school adieslthat they are looking for a good
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academic record, a solid work ethic, and a commitment to activities outside the classroom. Both
programmes, says Britannia, offer students unique academic challenges. The school feels that
once the students are in uarsity, they will find that the communication and thinking skills they
have gained from the International Baccalaureate Programme will help them be successful from
the very beginning (Vancouver School Board, 2004).

Churchill offers both the Diploma Programe (grades 11 and 12) and the Middle Years
Programme (grades 8 and 9). While the Diploma Programme is a district run programme, the
latter is only open to those living within the schisatatchment area. Admission to both of these
programmes, though, isrtugh application, testing and an interview. For the grade 10 year,
students can enroll in the Platernational Baccalaureate Programme in which they take five
grade 10 level International Baccalaureate courses: French, Science, Business Educat®n, Socia
and English. Although they are not prerequisites, successful completion of Clasiidirdldle
Years Programme and Pir@ernational Baccalaureate Programme are thought to be excellent
preparation for the Diploma Programme. Last year, Churchill's Intenaé Baccalaureate
students achieved the highest results in the history of the program, with a success rate far higher
than the worldwide average (Vancouver School Board, 2004).

Interview and Survey Sampling

The initial stage of research involved geveying of parents and teachers involved in
International Baccalaureate Programmes at the afore mentioned schools. During this first part of
the study, volunteers were requested to participate in the second, or interview, phase. In order to
achieve dat that was reflective of the different programmes offered at each school, participants
were selected according to the level at which they are involved (see Table 4.2).

Table 4.2

Distributed Survey Breakdown by School, Programme, and Role

School/Programme Number of Parent Surveyy Number of Teacher
Surveys

Britannia/DP 20 10

Churchill/DP 20 10

Churchil/MYP 20 10

The number of parent surveys that were distributed was double the number of teacher
surveys. The rationale behind this was that far more parents are involved in International
Baccalaureate Programmes than are teachers and this was an important pditigtd. hig
However, so as to appreciate the fact that teachers are directly involved in International
Baccalaureate implementation and may, therefore, be more familiar with particular aspects of the
programme, this sample group was kept at an unusually bigber during this stage of the
research.

Survey distribution was accomplished during site visits. In order to target the maximum
number of subjects during any given visit, arrangements were made with school principals to
attend Parent Advisory Committegeetings, staff meetings, or any other special congregations
involving those involved in International Baccalaureate Programmes. Clearly, during the survey
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di stribution phase, the idea of mortality a
or subjects of a study group drop out for o
increase the response level, my research team and | decided to be present when the surveys wer
handed out so as to outline the purpose of the researcimsndraany questions that arose. Also,
the 1B Coordinators at Britannia and Churchill were extremely helpful in collecting surveys from
both parents and teachers. Without this assistance, it is possible that the surveys could have bee
lost due to a lackfanterest from or relevance to the individuals filling in the forms. These

actions allowed for the collection of the maximum number of surveys.

During the initial site visits, my research team asked for volunteers to participate in the
second phase oésearch, the interviews. Names and contact numbers were collected so that
these individuals could be contacted at a later date to arrange an interview. This stage went into
more detail and, therefore, required more time. As a result, the number of sulvjeletsd in
the interview phase was fewer than that in the survey phase (see Table 4.3). One or two member
of the research team were involved with each interview, depending on the preference of the
subject. If two researcher team members were invobwaglfunctioned as the written recorder
while the other asked the questions. The rationale behind this was to more accurately record the
response. However, if only one researcher was involved, the jobs were combined. All interview
responses were typed @ soon as possible after the initial interviews and returned to the
respondents so that the transcripts could be checked for accuracy of responses.

Table 4.3
Desired Number of Interviews: Breakdown by School, Programme, and Role

School/Programme | Numberof Parent Interviews | Number of Teacher
Interviews
Britannia/DP 2 2
Churchill/DP 2 2
Churchill/MYP 2 2

The reliability ofboth the quantitative and qualitative research needs to be addressed. A
key concept of reliability is whether or not consistent results are seen (Glanz, 1998, p.260).
Theoretical reliability refers to the extent that a measure of a concept would dedieswati
same results; no matter how many times it was applied to random members of the same target
group. Applied to this studyarallel methods of surveying and interviewing help achieve this
goal. It is paramount that surveys be handed out in the isemeer. A preset and written
dialogue or speech for the interviews will assist in keeping these parallels. Another method is to
have stratified sampling in which we will look at the subsets such as differentesatiomic
backgrounds, different age graj@and different sized schools or populations.

Approval for the research occurred in January of 2005. The application to the University
of British Columbia Ethics Review Board was submitted and | received approval from the
university to proceed with theusty. Once clearance was granted, | moved forward and made
contact with the Vancouver School District and Stratford Hall. The process then proceeded
through the winter months of 2005.

Survey Questions
During the initial stages of my proposal development, | presented a preliminary draft of
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the survey to fellow Graduate students in the University of British Columbia North Shore
Cohort. In light of the feedback generated at that time, insights gainedHhediterature, and the
circumstances of the prospective host districts, | opted to have separate surveys for both teachers
and parents. Additionally, questions and responses were altered so as to provide the most useful
information in regards to the resela questions. | felt that it was important to realize that parents
and teachers differ in their knowledge of certain aspects of the programme and designed
guestions based on this fact. Economic, cultural, academic, and political factors were directly
assased through these questions. The surveys are included in Tables 4.4 and 4.5.
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Table 4.4
Parent Survey

International Baccalaureate Parent Survey

Please indicate your type of involvement:. _ DP MYP PYP

This scale has been prepared so that you can indicate how you feel about the statements
below. Please indicate how you feel about each statement.

(SA=Strongly Agree; A=Agree; D=Disagree; SD= Strongly Disagree; DK=aXmow)

1. The IB Programmmeets the academic needs of
students. It provides:

SA A D SD DK

A challenging
curriculum

Courses that meet
local requirements
for promotion

Equal opportunity
for all students

University
preparation

SA A D SDDK 2. The IB Programme adequately prepares my child
for standardized tests.

SAA D SD DK 3. The IB Programme places an emphasis on testing and
numerical scores.

SA A D ® DK 4. IB students have higher than average acceptance
rates at possecondary institutions.
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5. The IB Programme better meets the academic needs
of students than the following:

SA A D SD DK
Advanced
Placement (AP)
Provincial
Curriculum
Other
SA A D SD DK 6. An IB Programme is an important option for
students to have because it allows for diversity in
schools.
SA A D SD DK 7. The IB Programme is used to attract new students to
the district.
SA A D SD DK 8. The IB Programme serves only a seleotg of
students.
SA A D SD DK 9. The IB Programme excludes the general student
population.
SA A D SD DK 10. The additional costs of the IB Programesne

justifiable.

The costs are justifiable in the following areas

SA A D SD DK

Admission/Processing

Fees

Yearly tuition fees

Specialized programming

fees

Material fees
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11. My childs school has sufficiemesources to support an IB Programme in the
following areas:

SA A D SD DK

Computers

Laptops

Library resources
Periodicals/books

Internet media

Qualified Staff

Fine Art Resources

Science Lab Resource

If you hadaccess to more money, where would you put it?

SA A D SD DK 12. My child takes part in gular school activities and
is not excluded as a result of his/her involvement in
thelB Programme.

13. The general school population has benefited from
the presence of an IB Programme in terms of
increased access to:

SA A D SD DK

Computer
resources/media

Increased academic
programs

Library resources
Periodicals/books

Better trained staff

Fine Art Resources

Science Lab Space /
Resources
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If the school could improve in the above areas, what are the top three in terms of priority
for change:

1.

2.

3.

SA A D SD DK 14. My child was treated equally in tadmissions
process..

15. To what extent does the IB program affect the school the geluvelrall academic
standards?
Alot ( ) Somewhat ( ) Notatall ( ).

If you feel it affects tk schodds overall academic standards, please specify how:

16. To what extent does the IB Programme affect the s&henlire population?

Academically,

Economically,

Socially,

17. To what extent does the IB Programme address the diverse needs of the students
involved? Alot( ) Somewhat ( ) Notatall ().

Please briefly commeiit andhow you feel the following needs are being addressed.
Academic

Social

Personal/Motivational

Thank you fo your participation in this survey!
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Table 4.5
Teacher Survey

International Baccalaureate Teacher Survey

Please indicate your level of involvement:. _ DP MYP PYP

This scale has been prepared so that you can indicate how yabdeékthe statements
below. Please indicate how you feel about each statement.

(SA=Strongly Agree; A=Agree; D=Disagree; SD= Strongly Disagree; DK=aXmow)

1. The IB Programme meets the academic needs of
students. It provides:

SA A D SD DK

A challenging
curriculum

Courses that
meet local

requirements
for promotion

Equal
opportunity for
all students

University
preparation

SA A D SD DK 2. IB students are better prepared thaniBostudents
for standardized tests.

SAA D SD DK 3. The IB Programme places an emphasis on testing and
numerical scores.

SA A D SD DK 4. IB students have higher than average acceptance
rates at possecondary institutions.

SAA D SD DK 5. IB graduates have higher academic success rates than
nonIB students at post secondary institutions.
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6. The IB Programme better meets the academic needs
of students than the following:

SA

A D SD DK

Advanced
Placement
(AP)

Provincial
Curriculum

Other

7. An IB Programme is an important choice for
students to have. It provides:

SA

A D SD DK

Challenging
Coursework

Specialized
Courses

Skill

Development

University
Credit

8. Do you support the following accountability
measures as effective:

SA

A D SD DK

Teacher
workshops

Evaluation
visits

Other

SA A D SD DK

9. The IB Programme is used to attract new students to
the district.
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SA A D SD DK 10. The IB Programme serves only a select group of
students.

SA A D SD DK 11. The IB Programme excludes the general student
population.

SA A D SD DK 12. The school provides adequate support for the
required IBO professional development.

Support is provided in the form of:

SA A D SD DK

Financial
assistance
(course fees)

Financial
assistance (travel
and
accommodation
Costs)

Time off

13. My school has sufficient resources to support an 1B
Programme in the following areas:

SA A D SD DK

Computers

Laptops

Library resources
Periodicals/books

Internet media

Qualified Staff

Fine Arts
Resources

Science Lab
Resources
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If you had access to more money for IB programs, where would you put it?

SA A D SD DK 14. The entire school population has benefited from the
presence of an IB Programme.

SA A D SD DK 15. The IB Programme has attracted a significant
number of oubf-district students to fulfill district
enrollment goals.

SA A D SD DK 16. The admissions process treats all students equally.

17. To what extent does the IB program affect the school the geluvelrall academic

standards?
Alot ( ) Somewhat ( ) Not atl ( ).

If you feel it affects the scho@l overall academic standards, please specify how:

18. To what extent does the IB Programme affect the s&henlire population?
Academically,

Economically,

Socially,

19. To what extent does the IB Programme address the diverse needs of the students
involved?
Alot( ) Somewhat ( ) Notatall ().
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Please briefly commeiit andhow you feel thfollowing needs are being addressed.
Academic

Social

Personal/Motivational

Thank you for youparticipation in this survey!

Interview Questions

As with the survey questions, the interview questions were also presented to the
University of British Columbia North Shore Cohort. Once again, the valuable feedback |
received enabled me to increasedclagity of the interview so as to best address the research
guestions and gain the most pertinent information. epeted questions were designed in order
to encourage detailed and informatioch responses. Additionally, prior to the beginning of the
study, each of my five member research team conducted a pilot interview in order to test the flow
and usefulness of the interview questions and to develop their interview techniques. The
interview questions are included in Table 4.6.

Table 4.6
Interview Quesons
The Interview

=

Please explain your role in relation to the IB Programme.

2. Please explain the length of time §mibeen involved with and the reasons for
your involvement with the IB Programme.

3. Describe the overall costgurred in the IB Programme.

4. Explain the revenues generated by the school or the district as a result of the 1B
Programme.

5. Describe the typical climate in an IB classroom in your school.

6. Explain the feedback received from the commufitistees, PAC, other
community members) regarding the IB Programme or IB specific activities.

7. Describe how the IB Programme has affected the academic achievement
throughout the school.

o

Explain what you feel are the greatest strengftihe IB Programme. Why?
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9. Explain what you feel are the greatest weaknesses of the IB Programme. Why?

10. Describe how would you improve the IB Programme in your school.

Analysis

Overall, twentyfour teachers from the two schools provided thigws on the IB
Programme by participating in the survey part of our research. Each of the respondents was
involved in some facet of the IB program (e.g. teaching, administering). The parent surveys were
returned by thirtyfour of the sixty parents cont&d at the two schoal$his 57% return rate is
above average for a saltiministered survey of this type.

In so far as the interview stage of the research was concerned, 2 parents and 8 teachers
participated in interviews. These personal interviews reavenany of the same themes
addressed in the surveys, but were designed to allow for more detailed elaborations on the topics
under review.

The employment of both surveys and interviews meant that a plentitude of both
guantitative and qualitative data wgenerated. Although the methods of analysis differed for the
two types of data, both provided ways of discerning, examining, comparing and contrasting, and
interpreting meaningful patterns or themes.

Assessment i s fAa procesad dofi ni teen B e©tni MA@
1998, p.246). All five members of my research team performed the assessment aspect of this
research study. We worked together and discussed the research that had been generated in orde
to come to appropriate conclusionsithih this process, | looked at the surveys first and then the
interviews. The reasoning behind this was-feial: first, this was the order in which the data
was collected and second, the interviews allowed for the respondents to express themselves in
thar own words and provided clarity to findings that emerged from the surveys. These aspects
helped in my decisiomaking regarding the conclusions and implications of the study.

Glanz (1998) classifies certain types of research as descriptive and chaadlgterized
by a quantitative approach (p.250). My quantitative research took the form of two surveys that
were both comprised of scoring systems that looked at the ways in which people agreed or
disagreed (see Table 4.7).

Table 4.7
Survey Responses

Regonse
Feeling

Strongly Agree (SA)  The participant feels the statement is completely true

Agree (A) The participant feels that the statement is mostly true

Disagree (D) The participant feels the statement is not true

Strongly Disagree Theparticipant feels the statement is completely untrue

(SD)

Do Not Know (DK) The participant is unable to respond due to lack of
information
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The data collected from these two surveys provided a sufficient information base for the use of
statistical analysitechniques. In particular, mean, frequency and percentage scores were used to
summarize responses to each of the elwmted questions posed. As well, a consensus index was
tabulated to determine the degree of cohesion in the responses offered by thaergspdf 80%

of the respondents provided answers in adjacent (e.g. agree and strongly agree, or disagree and
strongly disagree) response categories related to a specific question, then strong consensus of
opinion on that question was deemed to exist.droov general consensus existed if 70% of the
responses were in adjacent categories. No consensus was considered apparent if less than a 60¢
level of cohesion existed. This approach provided a way of interpreting answers that were
dispersed among all respee categories. Parent and teacher responses were kept separate.

Beyond the closended questions, parents and teachers were also provided with
opportunities to offeropeended At op of mindod reactions to
Their comments werrecorded verbatim, and then summarized according to recurrent themes.
These operended comments provided further elaboration on points either highlighted or not
addressed directly in the more structured portions of the parent and teacher surveys.

The assssment of the questionnaires was a content analysis that used different categories
for classification. Using these factors, | then thoroughly assessed the different factors, namely
economic, cultural, academic, and political. However, answers to theatesgeestions not only
came from the analysis of the quantitative data. The interviews generated a multitude of
gualitative data that we also had to consider.

The interview questions involved the analysis of qualitative data. At a general level, it is
necessary to look for patterns and common themes that emerge in responses dealing with specifi
items. Also, researchers must identify any deviations from these patterns. If deviations exist,
factors that might explain these atypical responses can be btodigfhit. This study adopted the
framework developed by Miles and Huberman (1994) to describe the major phases of qualitative
data analysis: data reduction, data display, and conclusion drawing.

First, the data had to be organized and somehow meaningfdilged or reconfigured
Miles and Huberman (1994) describe this stage as data reduction. "Data reduction refers to the
process of selecting, focusing, simplifying, abstracting, and transforming the data that appear in
written up field notes or transcriphs.” Not only does data need to be condensed for the sake of
manageability, it also has to be transformed so it can be made intelligible in terms of the issues
being addressed. In this study, the notes taken during the interview were written up into what
was hoped to be fairly close to verbatim transcripts of the interviews. This took place as soon as
possible after the individual interviews so as to provide an accurate transcription of the dialogue.

Data display is the second element in Miles and Hub@e{a994) model of qualitative
data analysis. Data display goes a step beyond data reduction to provide "an organized,
compressed assembly of information that permits conclusion drawing..." A display can be an
extended piece of text or a diagram, chartnatrix that provides a new way of arranging and
thinking about the more textually embedded data. Data displays, whether in word or
diagrammatic form, allow the analyst to extrapolate from the data enough to begin to discern
systematic patterns and integationships. At the display stage, additional, higher order
categories or themes may emerge from the data that go beyond those first discovered during the
initial process of data reduction. In this study, data matrixes will be employed as often as
possibe so as to provide clarity and brevity to
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what you feel are the greatest strengths of
AExpl ain what you feel are t hBaccgaureadet e st we a
Programme?0 has been included in Table 4. 8.

Table 4.8
Sample Data Matrix

Respondent Strengths Weaknesses Why
Group

Teachers

Parents

Conclusion drawing is the third element of qualitative analysis. Conclusion drawing
involvesstepping back to consider what the analyzed data mean and to assess their implications
for the questions at hand. At this point, though, it is important to also consider the quantitative
data. Here, | converged and corroborated the findings from botts sihtfee study. This meant
addressing the initial research questions to derive conclusions, implications, and suggestions for
future research.

With all of these factors in place, | gained a clear understanding of how effective
International BaccalaureaRrogrammes are in schools. This assessment was intended to
ascertain whether North Vancouver would benefit from an International Baccalaureate
Programme within its school district.
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Chapter 5

A Closer Look at Some Interesting Findings

Introduction

The findings of this research project are based on data collected via three sources of
information. The literature review in Chapter 3 provided the theoretical foundation for two
systemadctally structured, seladministered survey questionnaires that were administered to
parents and teachers at Britannia Secondary Community School and Sir Winston Churchill
Secondary School. Overall, 24 teacher and 34 parent surveys were completed aed fetur
evaluation. Parent and teacher participants were involved in some aspect of the International
Baccalaureate Programme at their school (e.g. teacher, administer, parengn@gxn
guestions were recorded verbatim and then summarized accordeuyiteent themes.

Interviews were conducted with 15 participants in an attempt to allow for a more detailed
impression of the topics under review.

In the next sections, the findings of my research will be explained through the same
lenses that were introded in our literature review. These are the academic perspective, the
economic perspective, the political perspective, the cultural perspective and the physical
perspective. Rather than format this chapter solely on research questions, | chose this structur
as to better address those questions that overlap multiple perspectives.

Academic Findings

Do International Baccalaureate Programmes meet the academic needs of North American
students and schools? One hundred percent of teachers surveyedtundiagree that the
International Baccalaureate Programme provides a challenging curriculum that meets the
academic needs of their students. Similarly, 94.1% of parents surveyed agree that the programmg
provides a challenging curriculum that meets thelewac needs of their childreAs indicated
in Figure 5.1, the majority of both parents and teachers strongly agree and/or agree that the
International Baccalaureate Programme offers a challenging program of study in order to meet
the academic needs of dants.
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Figure 5.11B Provides a Challenging Curriculum

90 Q3 2

80
70

60
50 OTeachers

67.6

40 BParents
30 26.5

20 16.7
10 029 o—0 029
0 20 7 = B

Strongly Agree Agree Disagree Strongly Don't Know
Disagree

When questioned about local requirements for education, one hundred péteanhers
surveyed agreed that theogramme meets the local requirements for promotion. 81.2% of
parents surveyeagree. As indicated in Figure 5.2, 79.2% of teachers surveyed strongly agree
that the International Baccalaureate Programme meets the local requirement for promotion while
20.8% agree. This result is supported by the parent response rate of 40.6% atyoaeyly0.6%
agree, and 18.8% dondét know.

Figure 5.21B Meets Local Requirements for Promotion

90 1792
80
70
60
50 106 406 OTeachers
40 BParents
30 <U.5 18.8
20
0 ™79 13 5 13 6
Strongly Agree Agree Disagree Strongly Don't Know

Disagree

When asked if the programme provides university preparations, again 100% of teachers
surveyed agree that the International Baccalaureate Program prowkeprgparation for
university entrance. Parents also responded at a rate of 100%. Figure 5.3 illustrates the response
rates of 91.7% of teachers strongly agree while 8.3% agree. The parent response rate was simila
with 73.5% strongly agree and 26.5% agréhe responses of teachers and parents surveyed
from Britannia Secondary Community School and Sir Winston Churchill Secondary Schools
appear to agree with literature presented earlier indicating that the International Baccalaureate
Programme does meegethicademic needs of schools and students in North America and
specifically British Columbia.
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Figure 5.31B Provides University Preparation
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Figure 5.4.

Triangulation of Parent/Teacher Surveys with Research Literature

Research literature The majority of

supports the teacherssurveyed
statement that thelB agree that the 1B
Programme provides Programme provides
for the academic for the academic
needs of students needs of their
students

The majority of
parents surveyed
agree that the IB

Programme provides
for the academic
needs of their

children

www.spaghettieddiemusic.com Page65




The initial goals of the International Baccalaureate Diploma came from a need to assist
international students attain equal footing into world universities and not to realize the
educational ne#s of every student in every part of the world. This original objective initiates
guestions about elitism, segregation, and t
The survey asked several questions that address these issues. There arscsgpa@ces when
parents and teachers are asked about student populations served by the International
Baccalaureate Programme. Does the International Baccalaureate Programme serve only a select
group of students? Figure 5.5 illustrates the differencesliafb. Of the participants surveyed,

45.8% of teachers and 67.7% of parents agree that the programme serves only a select group of
students. These figures are countered with 50% of teachers and 26.5% of parents who disagree
with the statement.

The teaches of the survey group were almost evenly split with 8.3% strongly agree,
37.5% agree, 41.7% disagree, 8.3% strongly
the statement at a higher percentage with 11.8% strongly agree, 55.9% agree, 26.8% disagr
and 5.9% donét know. One teacher at Churchi
everyone. O

Figure 5.51B Serves Only a Select Group of Students

50 a5 417
40 : .
DOTeachers
30 26.5
20 BParents
8.3 118 8.3 59
10 42>
i C1° .
0 2 4 9 19 ~ 10 9 = 2 — 1 2
Strongly Agree Agree Disagree Strongly Disagree Don't Know

The survey then followed up on this question with the concept of exclusion. When asked
if the International Baccalaureate Programme excludes the general student population, there is

some disagreement between the participants. Of the teachers surveyed, 70.9% do not believe the

programme to be an exclusionary one while only 41.2% of the gatisaigree. Teachers and
parents rate the programme as exclusionary at a rate of 29.2% (teachers) and 38.2% (parents).
Figure 4.6 displays a breakdown of this disagreement. The teacher responses indicated that
12.5% strongly agree, 16.7% agree, 41.7%qgesa and 29.2% strongly disagree with the

comment that the International Baccalaureate excludes the general student population. The
parent responses to the same statement indicate that 8.8% strongly agree, 29.4% agree, 32.4%
disagree, 8.8% strongly disage , and 20. 6% dondét know.
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Figure 5.61B Excludes the General Student Population
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The survey also questioned the academic value of the International Baccalaureate Program to a
school by asking the participants to focus on the general population cd¢heol. Has the

entire school population benefited from the presence of an International Baccalaureate Program?
The majority of the teacher population, 87.5% of the teachers surveyed, indicated that the
general population of their school benefits fromphesence of the International Baccalaureate
Programme. The parent group had the opportunity to specify areas of benefit or lack of benefit.
While most indicated a positive statement, it is difficult to get a clear picture of the parent
position. Figure 5.Tepresents the data provided by the parent group.

Figure 5.7 Benefit to General Population

BOComputer Resources & Media

Bincreased Academic Programmes

OLibrary Resources

OBetter Trained Staff

BFine Art Resources

6%

OScience Lab Space & Resources

There appears to be a definitive parental perception that the general student population
benefits from a better trained staff (31%), increased academic programmes (31%), and additional
resources in science labs, computer labs, and the library.

Towhatex ent does the International Baccal au
academic standards? This question requests teachers and parents to consider the academic ben
of the program at their school to the general population. Interestingly enbaghappears to be
some consensus with the perceived benefit to a school with the International Baccalaureate
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Programme. Both parents and teachers identify positive academic affects for the entire
population. Of the teachers surveyed, 65.2% indicateditbairogramme affects overall

achi evement fa |l ot, o 26.1% indicated achi ev

Anot at all . o Correspondingly, 48.4% of par
and 6.5% indi cat eBdevdals that theartajorigyloflbothothe Feachen ane thes .
parent survey groups perceive a benefit of academic achievement as a result of maintaining an
International Baccalaureate Programme.

Figure 5.81B Affect on Overall Academic Achievement

20 65.2
60 484
50 : 45.2

40 OTeachers

26.1
30 BParents

20 87
10 | 6.5
| s I
0 15 15 ‘ 6 14 ‘ 2 2
A Lot Somewhat Not at all

When askd an open ended question about what specific aspects of academic standards
and achievements were improved as a result of the International Baccalaureate Program, both
teachers and parents praised the high fAacad
standards and expectations of both teachers and students. This set of outcomes is illustrated in
Figure 5.9.

Figure 5.9 Teacher View/Parent View: Academic Affects

Teacher View:Academic Affects Parent View: Academic Affects
. DOAcademic
DOAcademic Atmosphere
10 Atmosphere 8.7
BExtra Courses

@Extra Courses 8

7135 S0 ) 10

. 73.9 OHigh Standards &
OHigh Standards & 17 ‘4_3 Expectations
Expectations

ODivides School DBetter Staff

*Multiple responses so percentage may exceed 100%

From an entirely academic viewpoint, the International Baccalaureate Programmes that
participated in this study aligned themselves quite well with the literature supporting this topic.
Parents and teachers of our survey population believe that the prog@ifens a challenging
curriculum that meets local needs while offering strong preparation for entrance into leading
universities. While there are disagreements about issues of academic segregation and exclusion,

www.spaghettieddiemusic.com Page68

em
e n

e m




the International Baccalaureate Programsieyi and large perceived to have a positive affect on
the general student population. The programme is perceived to be an academic asset and of grea
benefit to schools that host them.

Standardized Tests

The issue of standardized testsisaverycoatmoss i al t opi c within t
field. Although there has been little Canadian research incorporating quantitative data done to
compare achievement levels between International Baccalaureate students and students in
other programmes, the literatueview did reveal some Americdrased information.
International Baccalaureate students outscore the generkiegt population on Scholastic
Assessment Tests (SATs) and American College Tests (ACTSs) (International Baccalaureate
Organization, 2004). élvever, the literature review revealed no statistical information
pertaining to the performance of British Columbian or Canadian International Baccalaureate
students compared to the general student population. Accordingly, this section describes
parent andeacher perspectives concerning the performance of IB students on standardized
tests.

I n this study
the statement,
(See Figure 5.10).

t her was considerabl e va
st

: e
| B u diB students farrstanddzket dt etre spt rseop

Figure 5.101B Students: Are They Prepared for Standardized Tests?

60 55.9%
50 A
40 1 32.4% 30.4% )
R 30 1 2179 26.1% e
20 - 17.49 OTeachers
10 - 9% 4.3% 0% @ 8.8% B Parents
(5) 4 ) 0

0 =/ v/
Strongly Agree Disagree Strongly Don't Know
Agree Disagree

While approximately 39% of teachers agreed that IB students were better prepared,
about 35% felt the opposite was the case (See Figure 5.10). It shawdtedehowever, that
26.1% of teachers did not know the answer to this question. Overall, a lack of consensus
seems to exist among the teachers on the matter of student preparation for standardized tests.

Responses during the interviews also seemedsofpé i t . Whi |l e one teache
doing any better with provincial scholarship results because IB students do not write the
examso another said that Athe I B students a
provincial exams. 0

Parents, hwever, felt that their children were ready for standardized exams. Over 88%
agreed with the notion that fAthe I B program
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(See Figure 5.10). A strong consensus on this issue was apparent amongst theTpasent
perspective was supported by many epaded comments. 73.9% of parents felt that there were

hi gher standards when asked how the | B Prog
standar ds. Comments i ncl udedthan mansteardfiectd s ar
ranking amongst other schoolso and fAthe att

programme definitely brings up the academic

Clearly, teachers and parents differ in regards to howthai think International
Baccalaureate students are prepared for standardized tests. While there is strong consensus
amongst parents on this topic, there appears to be much disagreement in the teachers that
participated in this study.

Testing and Numeric&cores

The issue of testing and numerical scores is of significant concern for many educational
stakehol der s. Many feel that it allows outs
subject areas. The literature review, though, suggesteththiB Programme prefers to focus on
the whole child, and not just individual courses. Many of the characteristics taught in the
International Baccalaureate Programme, such as social justice and public responsibility, cannot
be easily measured (Singh,0X) Pajak, 2000). This section describes parent and teacher
perspectives concerning the prevalence of testing and numerical scores within the International
Baccalaureate Programme.

In this study, teachers disagreed that the International Baccalaureatnfitregplaced
an emphasis on testing and numerical scores (See Figure 5.11).

Figure 5.11The IB Programme Places and Emphasis on Testing and Numerical Scores

The IB Programme Places an Emphasis on Testing and Numerical Scores

60
50%
50 -
41.2% 38.2%
40
OTeachers
¥ 30 A 25%
BParents
20 -
12'5%11.8% 12.59
10 A
0 3 1
Strongly Agree Disagree Strongly Don't Know
Agree Disagree

Seventyfive percent or 18 of the teachers disagreed with the notion that the 1B
Programme highlights marks. A general consensus on this issue was apparent amongst the
teachers. This perspective was supported by many of their interview comments. When asked
what they thought were the greatest strengths of the IB Programme, teacher comments included,
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AThe programmeébés focus on the whole chil do
focuses on producingwaellounded peopl e. o

The parents, however, were uniied as to whether or not the IB Programme placed an
emphasis on testing and numerical scores (See Figure 5.11). Although the slim majority felt that
this was indeed the case (53%), 44% felt that this was untrue. Overall, no consensus existed

amongstthp ar ent sdé6 survey responses in regards t
openended responses seemed to emphasize the |
parent said, AThey work on the sthslewelnft as a
confidence as a result of being in the prog
centered. | B emphasizes to help students to
bring up what they percsioprdmapnpkbe fiBeugdgeny
have good grades in order to enter into |B,

Clearly, teachers and parents cannot come to a general consensus on whether or not they
think that the Internationald&calaureate Programme places an emphasis on testing and
numerical scores. Although teachers disagreed with this statement, parents were split on this
point.

PostSecondary Acceptance Rates

University acceptance rates are of significant concern to marmatdnal stakeholders.
In its own study, the International Baccalaureate Organization compared the acceptance rates for,
International Baccalaureate students as compared to the overall acceptance rate published by
individual colleges and universities. Imational Baccalaureate students were accepted at a
much higher rate than the total population (IBO, 2004). Additionally, Matthews (2003) claimed
that, Al B [has] acquired the status of [ a]
literaturereview strongly suggested that IB students are accepted at a much higher rate-into post
secondary institutions than are ABstudents. The following section describes parent and
teacher perspectives concerning the acceptance rates of InternationahBaatalstudents at
postsecondary institutions.

In this study, the teachers overwhelmingly agreed that International Baccalaureate
students have higher than average acceptance rates-aepastiary institutions (See Figure
5.12).
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Figure 5.121B Studets Have Higher Than Average Acceptance Rates at University
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Close to 80% of teachers agreed with this notion, while only 4% disagreed. Also
interesting, though, is the fact that almost 17% of teachers did not know the answer to this
guestion. However, adh level of general consensus on this issue was apparent among teachers.

Like the teachers, the parents also agreed that IB students have higher than average
acceptance rates at pegtcondary institutions (See Figure 5.11). Of the parents surveyed, 74%
agreed with this notion, while only 2.9% disagreed. Again, there was an extremely high
percentage of respondents that did not know the answer to this question. Among the parents, this
was almost 24%. However, there was still a general consensus osukisiisong parents.

In short, this study indicated that while the majority of parents and teachers believe
International Baccalaureate students are getting into universities at rates higher than non
International Baccalaureate students, a large numberents and teachers do not know if this
is the case.

IB Graduates Have Higher Academic Success Rates thathiB\®tudents at Postecondary
Institutions

Lifel ong | earning is an issue that 1 s pr om,
literature r@iew suggested that International Baccalaureate graduates continue to perform well
into their university years. The United States Department of Education recognized that
participation in a rigorous curriculum like that of IB predicts whether a studergraduate
from college (U.S. Department of Education, 1999). Other authors stated that International
Baccalaureate students outperform-niaternational Baccalaureate students in college and
university (Daniel & Cox, 1992; Thomas, 1998). The followingisecdescribes parent and
teacher perspectives concerning the performance of IB students once they are registered in post
secondary institutions.

Did the twentyfour teachers who participated in the survey agree when questioned about
the post secondary stess rate of International Baccalaureate students? Yes, they did. The
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teachers agreed that IB graduates have higher academic success rates fBatutamts at
post secondary institutions (See Figure 5.13).

Figure 5.131B Graduates Success Rates attF®scondary Institutions
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Although 62.5% agreed with the notion, there were still 12.5% who did not. Additionally,
25% of respondents claimed that they did not know. Due to the low level of cohesion, the survey
results do not c peeeptiohsyon thisitapic. Opeamaded reselts,chough, s 6
seemed to favor International Baccalaureate graduates once they reached university. Comments
included fiStudents |l earn to write formal es
wayaheadb ot her first year studentso.

Comparison of the IB Programme with Other Programmes

With so much competition existing in education today, it is only natural that there
is competition amongst the various programmes that are offered in schools. Althexgis
some qualitative literature that compares the International Baccalaureate Programme with the
Advanced Placement Programme in regards to their overall aims (Freeman, 1987; IBO and
College Board, 2002), there is little quantitative data of thisrealithis next section
describes parent and teacher perspectives concerning the comparison of International
Baccalaureate with Advanced Placement and the provincial curriculum.

Teachers agreed that the International Baccalaureate Programme better meets the
academic needs of students than does Advanced Placement (See Figure 5.14). Of the teachers
surveyed, 58.3% agreed with this statement while only 4.2% disagreed. Interesting, though, is
the percentage of respondents who indicated that they did not kiidd4)3 Although more
than half of the teachers agreed with this statement, no statistical consensus was apparent
among t he t e ac hendedrespohsesfailbddo mer@iondhe Advanced
Placement Programme.
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Figure 5.141B Better Meets the Need§ Students Than Does AP
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Parents also agreed that the International Baccalaureate Programme better meets the
academic needs of students than does Advanced Placement (See Figure 5.14). In this case,
almost half agreed with this statement while only 3%gtised. Again, though, there is an
extremely high percentage of respondents who indicated that they did not know (48.5%). Based
on these percentages, consensus cannot be said to exist. Once again, there was no mention of
Advanced Placement courses duripgmwended responses by parents.

In regards to the question of whether the International Baccalaureate Programme
better meets the academic needs of students than does the provincial curriculum, the teachers
once again agreed with this statement (See Figars).

Figure 5.151B Better Meets the Needs of Students Than Does the Provincial Exams
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Almost sixtyseven percent agreed, while 16.7% disagreed. This percentage happens
to match with the percentage of respondents who indicated that they did notllénd%).
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Teacher comments that compared the IB Programme to the regular academic offering were

positive and included, AStudents who may be
provincial curriculum are chall eyntgenucho Al B
greater extent than they would be in a regu
successful i n regular programs have excelle
nearly as well in regular classes. 0

The parents felt that tHaternational Baccalaureate Programme better meets the
academic needs of students than does the provincial curriculum (See Figure 5.15)- Seventy
six percent agreed with this statement while only 6.1% disagreed. A general consensus can be
said to exist amaygst parents in regards to this issue. The comments made by parents were
al so positive and included, Al B students ar
So, although there are a large number of parents and teachers who do not know if the
International Bacalaureate Programme better meets the needs of students than does
Advanced Placement or the provincial curriculum, the majority of those questioned do, in
fact, feel that this is the case.
Academic Results Summary
In looking at the academic results as alghteachers and parents are generally
positive about the International Baccalaureate Programme. They feel that not only does the
International Baccalaureate Programme meet the local requirements for promotion, but the
International Baccalaureate curriaol exceeds the provincial curriculum and other academic
options such as Advanced Placement. Additionally, the International Baccalaureate
Programme prepares students for university, grants thers@oshdary acceptance at rates
higher than the general padgtion, and allows for continued success once they are attending
university. Clearly, parents and teachers both expressed positive sentiments in their
assessment of the International Baccal aur ea
Findings on the EconomicaPspective

Choice

Open enrolment is an important topic for many school districts as it can potentially be
l inked to a school déds economic survival. Wit
despite neighborhood boundaries, the InternatiBaatalaureate programme provides the
financial and academic means to attract and keep new and current students.

In this study, teachers overwhelmingly agreed that an International Baccalaureate
programme is an important choice for students to have. Téstiqn was further broken down
by challenging coursework (mean = 3.79), specialized courses (mean = 3.65), skill development
(mean = 3.70), and university credit (mean = 3.59). Clearly, a general consensus on this issue
was evident among the teacherdwatvery low percentage of respondents that did not know the

answer to this question. The teachersé open
ability to offer more than the traditional
Ahirghleevel and standard | evel choices that g

teacher noted Athe wide range of activities
evaluations encourage many talents and call on many learning andteag st yl es . 0
perceptions of the importance of the choice of the International Baccalaureate Programme are
reported in Table 5.1.
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Table 5.1
Teacher: An IB Programme is an important choice for students to have.
IB Programmes provide:

a. Challeging Coursework

Response n %
Strongly agree 19 79.2
Agree 5 20.8
Disagree 0 0.0
Strongly disagree 0 0.0
Don't know 0 0.0
N 24 100.0

b. Specialized Courses

Response n %
Strongly agree 16 66.7
Agree 6 25.0
Disagree 1 4.2
Strongly disagree 0 0.0
Don't know 1 4.2
N 24 100.0

c. Skill Development

Response n %
Strongly agree 17 70.8
Agree 5 20.8
Disagree 1 4.2
Strongly disagree 0 0.0
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Don't know 1 4.2
N 24 100.0
d. University Credi
Response n %
Strongly agree 16 66.7
Agree 3 12.5
Disagree 3 125
Strongly disagree 0 0.0
Don't know 2 8.3
N 24 100.0
Summary:
Category Mean* n
Challenging Coursework  3.79 24
Specialized Courses 3.65 23
Skill Development 3.70 23
University Credit 3.59 22

* Based on a scale where 1 = strongilyagree, 2 = disagree, 3 = agree and 4 = strongly
agree. ADonot
the greater is the level of agreement.

knowo

responses excluded frr

Figure 5.16 illustrates that teachers reached consensus on the abilitynoéthational
Baccalaureate Programme to offer challenging coursework, specialized courses, a focus on skill
development, and an opportunity for university credit. In terms of the ability for an International
Baccalaureate Programme to attract new stgderthe district, the responses of the study were
mixed and inconclusive. It is important to note that 70.6% of parents felt that the IB programme
is used to attract new students to the district while only 58.3% of teachers felt the same way
(Table 5.2, &ble 5.3, and Figure 5.17).
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Figure 5.16.The International Baccalaureate and Choice
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Table 5.2
Parent: The IB Programme is used to attract new students to the district.
Response n %
Strongly agree 5 14.7
Agree 19 55.9
Disagree 7 20.6
Stronglydisagree 0 0.0
Don't know 3 8.8
N 34 100.0
Average* 2.94 31
Table 5.3

Teacher: The IB Programme is used to attract new students to the district

Response n %
Strongly agree 5 20.8
Agree 9 37.5
Disagree 6 25.0
Strongly disagree 1 4.2
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Don't know 3 12.5
N 24 100.0

Average* 2.86 N=21

e Based on a scale where 1 = strongly disagree, 2 = disagree, 3 = agree and 4 = strongly
agree. ADondt knowo responses excluded f

mean, the greater is the level of agreement.

Figure 5.17The Ability IB to Attract New Students
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This data proved inconclusive in determining the ability of the International
Baccalaureate Programme to attractaiudistrict students. Additionally, the study-pérased
the question for teacheradthe responses were still inconclusive. Only 33.4% of teachers
agreed that the International Baccalaureate Programme has attracted a significant number of out
of-district students. It is important to note that 33.3% of teachers did not know the antvier to

guestion (Table 5.4).
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Table 5.4

Teachers: The IB Programme has attracted a significant number -of-oligtrict students to
fulfill district enrolment goals

Response n %
Strongly agree 1 4.2
Agree 7 29.2
Disagree 6 25.0
Strongly disagree 2 8.3
Don't know 8 33.3
N 24 100.0
Average 2.44 N=16

Cost Analysis

With the tremendous costs attached to implementing and sustaining an International
Baccalaureate Programme, school districts must consider if these costs are justifiable. Central
to this discussion is how parents will feel with any costs thatwhléfiave to incur. In this
study, parents (mean = 2.96) did not reach consensus when asked if the additional costs of the
International Baccalaureate Programme are deserved. Again, a high percentage of parents
(20.7%) did not feel they could answer thisestion (Table 5.5).
Table 5.5
Parents: The additional costs of the IB Programme are justifiable.

Response n %
Strongly agree 6 20.7
Agree 12 41.4
Disagree 3 10.3
Strongly disagree 2 6.9
Don't know 6 20.7
n 29 100.0
Average 2.96 23

The studyfurther broke down the same question into the following fees:
admission/processing; yearly tuition; specialized programming, and material fees. Three out of
the four categories yielded an inconclusive mean to make any decisive observations. Specialized
programming fees (mean = 3.00) was the only criterion that parents (64.5%) felt were justifiable
additional costs. Again, an alarming 25.8% could not answer this question (Table 5.6).
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Table 5.6

Justifiable International Baccalaureate Cost

The costs are jusiable in the following areas:

a. Admission/Processing Fees

Response n %
Strongly agree 5 16.1
Agree 13 41.9
Disagree 5 16.1
Strongly disagree 3 9.7
Don't know 5 16.1
n 31 100.0
b. Yearly tuition fees
Response n %
Strongly agree 5 16.1
Agree 11 35.5
Disagree 5 16.1
Strongly disagree 3 9.7
Don't know 7 22.6
n 31 100.0
c. Specialized programming fees
Response n %
Strongly agree 5 16.1
Agree 15 48.4
Disagree 1 3.2
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Strongly disagree 2 6.5

Don't know 8 25.8

n 31 100.0

d. Material fees

Response n %
Strongly agree 4 125
Agree 17 53.1
Disagree 1 3.1
Strongly disagree 3 9.4
Don't know 7 219
n 32 100.0

e. Summary of fee responses

Area Mean* n
Admission/Processing Fees 2.77 26
Yearly tuition fees 2.75 24
Specialized programmirfges 3.00 23
Material fees 2.88 25

During the interviews, participants were asked: To what extent does the International
Baccalaureate programme economically affect the entire school population? Both the parent and
teacher responses demonstrated an uncertain tone to the economic perspmoevef the
teacher responses ranged fr omiprofessionapr obabl vy

devel opment, field trips, et c. but I 6m not
only better in every ashpedaamtc.ludlehde 2p@Ba% eonft Ordeo
responses, ranged from fimore funding is giywv

further research. Figure 5.18 illustrates participant positions on the justifiability of the fees
incurred by the Internation&8accalaureate Programme.
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Figure 5.18Are IB Fees Justifiable or Not?
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Accountability

In Chapter lll, the literature review demonstrated an emergence of a client (market) and
contractual accountability (Poulson, 1998) that was externally imposed oatieduwith the
assumption that the use of business strategies would be the best method to reform education
eguating to an emphasis on quantitative measures. The literature review suggested that despite
the external accountability measures and a certgredef standardization, stakeholders were
generally supportive. In this study, teachers supported the client accountability practices and
characterized them as effective. The two accountability measures, teacher workshops (mean =
3.35) and evaluation \ts (mean = 3.00), were seen as useful in their schools. Approximately
91.7% agreed that teacher workshops were effective, while approximately 61% agreed that
evaluation visits were useful. Conversely, only 4.2% disagreed that teacher workshops were
ineffective and an 8.6% disagreement rate for evaluation visits. It should be noted, however, that
4.2% did not know the answer for the effectiveness of teacher workshops and 30.4% were unable
to explain the effectiveness of evaluation visits for their schdelslé 5.7 and Figure 5.19).
Table 5.7

Teacher Support for Accountability Measures
Teacher: Do you support the following accountability measures as effective:

a. Teacher workshops

Response n %
Strongly agree 9 37.5
Agree 13 54.2
Disagree 1 4.2
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Strongly disagree 0 0.0
Don't know 1 4.2
n 24 100.0
b. Evaluation visits
Response n %
Strongly agree 3 13.0
Agree 11 47.8
Disagree 1 4.3
Strongly disagree 1 4.3
Don't know 7 30.4
n 23 100.0
Summary:
Measures Mean* N
Teacher workshops 3.35 23
Evaluation visits 3.00 16

Based on a scale where 1 = strongly disagree, 2 = disagree, 3 = agree and 4 = strongly agree.
responses

ADondét knowo
is the level of agreement.

excluded from cal cul
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Figure 5.19Affective Measure of Accountability
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In terms of contractual accountability, the study looked at the reported emphasis on
testing and numerical scores (quantitative indicators). As stated in the finding of the academic
section, teachers gamdly disagreed that the International Baccalaureate Programme places an
emphasis on testing and numerical scores. The parents, however, were unresolved in this matter

Nevertheless, it was clear from a teeacherso
measures, like testing and numerical scores, did not exist which was contrary to the literature
revi ew. 't should be noted that the I|iterat

accountability and flexibility could counter any hegemonic seetts.

The Effect of the IB Programme on the School Culture

This section describes parent and teacher perspectives concerning the perceived effects o
International Baccalaureate programmes on overall school culture. In particular, it explores the
themesf segregation, diversity and competitiveness that were identified as potential impacts in
the literature. In order to ensure an accurate depiction of current perspectives on each of these
themes, the views of both teachers and parents are independemtiaszed and then compared
with findings in the literature.

The Possibility of Segregation

The issue of segregation versus integration of International Baccalaureate students within
overall school culture is a significant concern for many educatioelstéders. The literature
review suggested that students within International Baccalaureate Programmes consider
themselves to be attending a school within a school.

In this study, on average the parents surveyed were undecided with respect to whether or
nat International Baccalaureate Programmes tended to create segregation between their children
and other pupils at the schools (e.g, mean score = 2.48). Parents were asked if the program
excludes the general student population and about 30% of the pareets tiqt segregation of
International Baccalaureate students occurred, while another 32% of them felt that this was not
the case. Overall, no consensus existed among the parents on this matter. In contrastjexpen
responses were generally positivehaiéspect to the segregation effects of International
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Baccalaureate Programmes. A full 80% of the open ended comments expressed positive views

on I nternational Baccal aureate Programme affe
studentsarerespen bl e for the running of many <cl ubs
the I B program had created fAa small tight kpni
contribute to school c¢clubsodo (Figure 5.20).

Figure 5.20How does the IB Programme @&ét the School PopulationParents
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On average, teachers disagreed that the International Baccalaureate Programmes created
a segregated environment for students (mean=2.13). Almost 70% disagreed with the notion that
the International Baccalaureate Piargme created this exclusion among students. A general
consensus on this issue was apparent among the teachers (Table 5.21). Indeed, 45% ef the open
ended comments received from teachers suggested that the International Baccalaureate
Programme promoted stewtt leadership within the entire school. Another 10% of the comments
indicated that the programme created greate
However, there were conflicting voices among teachers concerning whether segregaton crea
by International Baccalaureate programs was a positive or negative connotation (Figure 5.21).
Figure 5.21How Does the IB Programme Affect the School Populatidréacher
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Diversity

The literature review sources discussed that a goal of theodBamme was to promote
diversity among its participants. It suggested that the program provided many different avenues
for the students to gain an education that encompassed aspects such as group work, leadership

opportunities, and community involveme®n aver age, when asked if
needs were being met, parents agreed. Using the scale of a lot, somewhat, or not at all, half the
parents said 6éa | otd while the other half s
allcategr y. When di scussing how the studentods s
parentds open ended responses stated cohesi
community issues. The remaining c cooaéesuess ce
(Table 5.8). Comments that typify the type of cohesion among the group were ones related to the
group work. One respondent said, AThe stude
retreats contribute to healthy soci al I nt er
Table 5.8

How Do Students Gain DiversityParents

Category Parent nf Percentage
Cohesion/ Social Events 8 53.3
Exposure to Social Issues 2 13.3
Environmental/Community 6 40

Issues

Encourages Responsibility 1 6.7

Total 17 113.3

When teachers werairveyed on the extent to which the students diverse needs were
being met, they responded overwhel mingly in
only Asomewhato (Table 5.9). The teachers b
through student support (58%), community global awareness (11%), and school program support
(42.1%) (Table 5.9). The opaeanded responses focused on the IB groupings in particular, with
comments such as, AThey are a tdi gihStt ukdreintt sg ra
wi dely accepted within the groupo. There is
teachers with regards to diversity. There is a triangulation here because there is agreement by
both teachers and parents through commentshaadgh the survey instruments. The majority
of the participants agreed with current literature that International Baccalaureate students gain
diversity through student support, the program, and a focus on global issues.
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Table 5.9

How Do Students GaiDiversity?- Teachers

Category Teacher nf Percentage
Student Support 11 57.9

Global Awareness 2 10.5
School Program Support 8 42.1

Total 21 110.5

Competitiveness among Students

Cheating, overwhelming amounts of work, and an advanced and difficultulum
were highlighted in the literature review. This study analyzed the effects of competitiveness
using openended questions about the personal and motivational aspects of International
Baccalaureate programmes. The responses were broken downwréetcategories: peer support,
personal motivation, and leadership opportunities. There were multiple responses available so
some of the percentages were able to exceed 100% of the respondent totals. The most dominant
response for both parents (47%) aratteers (56%) was that the programme promoted the group
mentality of the students in the International Baccalaureate Programme. The parents had

responses such as, fAGroup pressure makes th
AStudent s df ebeyl bredtnigv gptaee t of t h e-enfoRedd¢hs deau ni t
with statements | i ke, AStudents motivate ea
support network. o The notion of group suppo

Personbmotivation was another dominant issue. It is apparent that students need to be
selfmotivated and independent learners as over 40% of respondents in the teacher and parent
categories stated that the large workload needs to be managed effectively.respeniied

with AStudents develop an excellent work et
Teachers confirm the issue of workload with
excellenced and they Gpnwbuhagbkheewohkbohdr o

Parents, in particular, focused on the importance of leadership opportunities for
International Baccalaureate students. While the literature did not identify this as an important
factor, 40% of parents surveyed in this study weterested in the significance of leadership
opportunities. Only 6% of teachers made reference to this issue. The parents mentioned the CAS
(Creativity/Action/Service) requirement and the need to get involved in the community and
school.
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A Summary on th€ultural Perspective

The cultural characteristics of a school are included in many of the reflective features of
this study. Not only does the study examine how students and teachers are affected in the school
it looks at the broader picture of how thititudes within a school are affected. The cultural
aspect is woven into the political and academic aspects of the study. Many of the attitudes and
issues that concern academic and political realms rely on student motivation. The feelings within
a schoolpersonal and group motivation, peer support, leadership opportunities, attitudes, stress,
and identity perceptions are important considerations. These are clearly important issues for
parents and teachers involved with these International Baccalauregtar®mes.

Political Implications and Effects of the International Baccalaureate Programme

This section addresses some of the political implications and effects of the International
Baccalaureate Programme. In particular, it explores the issues of opportunity; diversity;
admissions requirements; and sustainability.

Opportunity for Students

According to the literature, there are many contentious issues surrounding the topic of
school choice (Brayne, 2004: Ryan and Heise, 2002; Richmond School District, 2001; Hill,
1996; Viteretti, 1996). The term itself is fraught with multiple meaningsraedoretations. The
majority of the literature tends to define choice as falling into four basic clusters along a
continuumi ranging from personal control at one end to voucher programmes at the other. While
this is a simplistic way to define choice prog mme s, it i s al so probl e
programmes do not fall neatly into one of the four clusters, and may actually overlap. Such is the
case with the International Baccalaureate Programme. It is often thought of as an alternate
programme, though also falls under the cluster of open boundaries. This information is
important to keep in mind when interpreting the results of the data surrounding opportunity for
students.

The survey results indicate that 84.9% of parents felt that the Internd@iacedlaureate
Programme is an important option for students to have (Figure 5.22). Likewise, the majority of
teachers felt the International Baccalaureate Programme is an important choice as it provides
challenging coursework (100%); Specialized Cours&s/f@), Skill Development (91.6%), and
University Credit (79.2%). The results clearly indicate that both parents and teachers feel
strongly that the International Baccalaureate Programme is an important choice for students to
have, an important programmedtier to students, and feel that the programme meets the needs
of many students.
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Figure 5.22An IB Programme is an Important Option for Students to Have
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Diversity

The literature review addressed the claim that the International Baccalaureate Programme
is elitist (Ryan and Heise, 2002; Hill, 1996; Herron, 1985). The majority of the literature
indicated that this claim may have been valid when the International Baceate Programme
was first implemented in 1968, however the literature now points to the fact that the International
Baccalaureate Organization is committed to making an International Baccalaureate Education
available to students from all types of backgrds, and that 90 per cent of schools offering the
International Baccalaureate Programme are public schools that serve all types of students
(http://www.ibo.org).

Results from the parent surveys (Figure 5.23) indicated that 91.2% of parents feel that the
International Baccalaureate Programme offers equal opportunity for all students. Interestingly,
when asked if the International Baccalaureate Programme serves only a select group of students
67.7% of parents felt it did, while 26.5% stated that it did Adtitionally, 38.2% felt that the
International Baccalaureate Programme excludes the general population, while 41.2% felt that it
did not.
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Figure 5.23Who Does the IB Programme ServdZarents
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When looking at the same questions for teachersethdts show that seventiye
percent of teachers indicated that the International Baccalaureate Programme provides equal
opportunity for all students. However, when asked if the International Baccalaureate Programme
serves only a select group of studettts,results were mixed (45.8% felt it did; while 50% felt it
did not). When asked if the International Baccalaureate Programme excludes the general student
population, 29.2% felt it did, while the majority (70.8%) felt that it did not. Figure 5.24 details
the results from teacher survey.
Figure 5.24Who Does the IB Program ServePeachers
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Admissions Requirements
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As evidenced in the literature, each school offering an International Baccalaureate
Programme is responsible for establishing its own adamssiquirements. As such, there are
tremendous variations in admission requirements. In this study, it appears that the majority of
parents surveyed (90.3%) felt that their child was treated equally in the admissions process. As
well, the majority of teaadrs surveyed felt strongly that all students were treated equally
(91.6%). This is illustrated in Figure 5.25.

Figure 5.25Admissions Process Treats All Student Equally
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The data collected in this study indicate that an overwhelming majority of parents and
teachers feel that the admissions process is fair and equitable. Due to the fact that the admissions
process varies between schools, the results are site specifitaakédd the same question
concerning the admissions process at a different school, the results may have been quite
different. However, in this particular study, the consensus among parents and teachers was that
the admissions process treats all studerialpg The interview responses strongly suggest that
students accepted into the programme deserve to be there, are high calibre students, and are not
there on the basis of marks alone. The following response illustrates the tone of the comments
i € st u dho gdt accepted into the IB programme are enthusiastic, high achieving students
within the school as a whole, who can encou

Sustainability of the International Baccalaureate Programme

The literature indicates that in order forlaternational Baccalaureate Programme to be
successful, it will need to attract a given number of students (Hill, 1996). In this study, 70.6% of
parents felt that the International Baccalaureate Programme was a determining factor in
attracting new studesito the district. Teachers, however, felt less strongly about the force of the
International Baccalaureate Programme to attract new students. Only 58.3% of teachers felt the
programme was used to attract new students (Figure 5.26). The results arengteréght of
the fact that in Vancouver, the cost of the International Baccalaureate Programme is subsidized
by the Vancouver School Board, so the programme is not a revenue generating tool in
Vancouver. The fact that the programme is operating atlistmctly different schools within
the Vancouver School Board, does however, attract students to those particular schools who are
interested in the programme. Many of the students currently involved in the International
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Baccalaureate Programme at Chuildmld Britannia come from out of catchment areafdut
district, solely to partake in the programme. The success and popularity of the programme has
increased dramatically since the initial implementation more than twenty years ago at Churchill
SecondaryThe interview data provides information about the success of the programme. It

i ndicates that the International Baccal aureat
by building a positive academic focus, improving the general tone, and segfimay hi
expectations among all students in the school. The popularity of the programme is certainly
evident among the parents and teachers who took part in this study.

Figure 5.26The IB Programme is used to Attract New Students to the District

60 559 04 OTeachers
50 A ) B Parents
40 - 375 20.6% —
S 30 | 208% 25.0%
20 14.7% 12.5%
10 A 4. 0% .9%
0 (5) (9) (6)
\~7
Strongly Agree Disagree Strongly Don't Know
Agree Disagree

Summanyof Political Implications and Effects

The findings of this study indicate that the political implications and effects addressed in
the literature are, indeed, issues that frequently arise when discussing the International
Baccalaureate Programme. The resaf the surveys and interviews confirm that issues of
opportunity, diversity, acceptance and sustainability are contentious issues which are woven into
the fabric of the implementation and daily delivery of the International Baccalaureate
Programme. It3 important to be aware of these implications and effects and to develop creative
and innovative ways to respond to and address these issues.

International Baccalaureate Demands on Human and Physical Resources

This section summarizes the results offthdings related to the human and physical
needs in a school with an International Baccalaureate Programme. It will look at some of the
difficulties surrounding professional development and staffing. It will also look at the needs of
the staff and the pspectives of the parents in regards to the physical resources already present in
the school. The recommendations of the survey respondents on school resources will be reporteg
as well.
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Human Challenges (Professional Development and Staffing)

The literatire indicated the need for teachers to undertake specific professional
development in order to teach International Baccalaureate courses (http://www.ibo.org). Results
from the teacher survey indicated that most teachers felt that support was provided for
International Baccalaureate Organization required activities in the form of financial assistance
for course fees, travel and accommodation costs, and time off. Table 5.10 shows the results from
the teacher surveys concerning the support provided for theedgrofessional development.

Table 5.10

The school provides adequate support for required IBO professional development. Support is
provided in the form of:

Category Frequency Percentage
Financial Assistance (course| 18 75.0

fees)

Financial Assistancéravel) 19 79.1

Time off 13 56.5

While teachers were generally of the opinion that the school district provided adequate
financial support for the required International Baccalaureate Organization course fees, travel
and accommodation costs, tiredings indicate that teachers did not feel as strongly about
receiving adequate amounts of time off. When looking at the data from this question, 56.5% of
teachers agreed or strongly agreed that they received an adequate amount of time off, 26.1%
disagred or strongly disagreed with this statement, and 17.4% were unsure or did not know
whether they received an adequate amount of time off.

There are challenges that arise concerning staffing of an International Baccalaureate
school. More specifically, it eabe difficult to find teachers and staff members who are willing
to take the required International Baccalaureate professional development; finding those who are
ready to think and teach fAoutside thetyboxo
and preparation that goes along with teaching International Baccalaureate courses. Many of the

teachers interviewed expressed that @dthere
the I B programmeo and At haasamsuliofthdimcadibleer s e
mar king |l oad and challenging curriculum tha

surveyed indicated that if they had access to more money for IB programmes, they would put it
into added staffing and professional depenent (95.2%). This is illustrated in Figure 5.27.
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Figure 5.27 Additional Money for IB Programmes Should Be Spent On X?

9%

Resource Needs of the International Baccalaureate Programme

OMaterial resources
BAdded staff

OPro D

This section outlines the results of the findings related to tleimess needed in an

International Baccalaureate Programme. It reviews staff and parent perspectives on the adequacy
of school equipment and resources. Since there was a lack of information in the literature on this

topic, the study considered seven masotece areas identified as important through the

personal experience of educators. The survey responses regarding recourses are reported in Tak

5.11.
Table 5.11

Mean Scores for Responses to Resources

Resource Areas Mean* N Mean* n
Computers 2.77 22 3.00 25
Laptops 1.71 21 1.77 22
Library resources

Periodicals/books 5 g5 20 ) 86 08
Internet media 3.10 20 3.00 26
Qualified Staff 3.38 24 3.38 29
Fine ArtsResources 2.89 9 2.75 20
Science Lab Resources 2.57 14 3.03 29

* Based on a scale where 1 = strongly disagree, 2 = disagree, 3 = agree and 4 = strongly

agree. ADon6t knowo responses excluded
the greater ishe level of agreement.
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The Needs of Computers in International Baccalaureate Programmes

The survey focused on three main aspects for computer technology: computers, laptops,
and internet media. When asked if there were sufficient school resourcesiiadtod
technology, there was not a consensus with the parents, as shown in Figure 5.28. While 50%
stated there were sufficient resources, 21% disagreed and 24% did not know. With laptops there
was a limited consensus as 62% either disagreed or strasgtyrekd. The mean scores were
2.71 for computers, and the mean was only 1.77 for laptops. Teachers had mixed views, as 57%
agreed they had sufficient computer resources while 33% disagreed or strongly disagreed (Figure
5.28). There was a consensus ameaghers (75% disagree and strongly disagree) that there
was insufficient access to laptops.

Figure 5.28Do IB Students Have Increased Access to Technology?

80.00%

70.00%

60.00%
Percentage

50.00%

3 Computers
I Laptops

40.00%

30.00%

20.00% —

10.00%

0.00%
Parent Teacher Parent Teacher Parent Teacher

Strongly agree Agree Disagree

Parent Teacher Parent Teacher

Don't Know

Strongly Disagree

Other School Resources Required by International Baccalaureate Programmes

Parents antkachers were asked if they had sufficient resources in areas that included:
libraries, qualified staff, fine arts, and science labs. Of notable significance was the Fine Arts
category. A large number of people (62.3% of teachers, 45% of parents) ditbnothle status
of this area. Parentsd mean score was 2.75

The resources provided by the library had a similar mean score for the parents and
teachers with 2.85 and 2.86. There was a general consensus aaobregs¢hat the resources
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were sufficient but parents did not reach a consensus due to the lack of people who responded to
the question (Table 5.12). When evaluating science lab resources, the parents had a general
consensus, with 70% agreeing or stroraglyeeing that the school had sufficient resources. On

the other hand, teachers could not answer this question effectively as 62% did not know if there
were sufficient resources in the sciences (Table 5.12).

Both teachers and parents responded with strongensus that the schools had sufficient
resources when it came to the school 6s teac
ended responses commented on the need for smaller class sizes, the survey instrument showed
that the respective groups wesatisfied with the current staffing situation.

Table 5.12
My School Has Sufficient Resources in the Following Areas
Parents Teachers
Area Mean Score| Consensus Nf Mean Score| Consensus Nf
Library 2.86 46% No Consensus | 28 2.85 67% General | 20
Consensus
Science/la| 3.03 70% general 29 2.57 62% DK- No | 14
b consensus Consensus
Fine Arts | 2.75 45% No Consensus 20 2.89 62.5%- DK 9
No Consensuy
Staff 3.38 85% Strong Consensu| 29 3.38 95%- Strong | 24
Consensus

Based on a scale where 1=strongly disagree,
knowdo responses were excluded from the calc
is the level of agreement. Strong consensus is based on a scd¥ of @3pondents provided
answers in adjacent categories (i.e. agree and strongly agree), lower or general consensus is 609
- 80% in adjacent categories, and no consensus is considered if less than 60%.

Parent and Teacher Recommendations for Resources

Survey respondents were asked to identify what programme areas they would invest
additional money in if they could (Figure 5.29).

e Materials/resources
e Added staff
e Programs/development

For parents there was a consensus (88%) to invest in resources. For teachers, 61% wanted
staff, and 38% wanted resources (Figure 5.29). Parents provided multiple suggestions for
resource improvement: computer resources/media, better trained staff, nilatanals
(periodical s, books), fine art resources. T
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sizes0O as a key resource item. This study c
and appropriate staffing to accommodate the Inteymata | Baccal aureate Prag

Figure 4.30Where Would You Put More Money?
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100.00%0
80.00%
60.00%
40.00%
20.00%

0.00%

O Parent

.: B Teacher

L
600
<
<
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Final Thoughts about Findings

The International Baccalaureate Programme opens new academic avenues for students.
The indings of this study show that the International Baccalaureate Program meets the needs of
those exceptional students who require a more challenging curriculum and-anetsedted to
succeed. The programme definitely meets the academic needs of stutlerdsts and or
exceeds local requirements for promotion and provides a more than adequate preparation for
entrance into leading universities. The programme offers equal opportunity to-allosieifted
and academically capable students.

Despite theemerging evidence that the International Baccalaureate Programme is a
positive element for a host school, this study demonstrates that there remains a significant lack of
understanding about the impact, potential benefits, and potential pitfalls of gramme
among key stakeholders. Many respondents were unclear of the academic requirements for
International Baccalaureate students. There was considerable discrepancy between answers to
similar questions. Participants were uncertain if the programme bettéhe needs of students
than other programs and while all participants were very positive and confident that the
programme was a good one, they often had a difficult time articulating why.
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The impact of the International Baccalaureate programmeeositldents, staff, and school is
multifaceted. The findings of this research indicate that:

There is evidence of strong leadership, motivation, competitiveness, and cliques among
students in the International Baccalaureate Programme.

Students who are camtly involved in the program express evidence of strong interest in
it.

There is strong interest from other students in the school about the International
Baccalaureate Programme. PBeprogrammes for grade 10 students offer courses for
students wishingp be accepted into the programme

The IB programme is used to attract new students to the school.

The atmosphere in schools with IB programmes tends to be positive and learning based.
Teachers believe that the programme addresses the needs of stindeti¢sire an

academic challenge.

Teachers feel that the programme is of benefit to the general population in terms of
setting high expectations and standards, as well as instilling an academic based focus in
the school.

Parents perceive that the Interpatl Baccalaureate Programme has a positive effect on
the school, yet are often unclear as to the reasons why they feel this way.
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Chapter 6
So, what does this all mean?

This chapter outlines the resulting conclusions and recommendations that emerged from
my evaluation of the IB programme. The first section presents the conclusions that emerged from
this study. The second offers recommendations for general policy and prélgdaird section
offers recommendations for the North Vancouver School District. The fourth section offers ideas
for further research.

Conclusions

The major conclusions that emerged from the study are presented in this section by
addressing the spedfresearch questions. The themes of academics, economics, politics, and
culture are addressed through these questions.

Do International Baccalaureate Programmes meet the academic needs of students?

This research study agrees with current literadune suggests that International
Baccalaureate Programmes at the high school level do indeed meet the academic requirements ¢
students. Both teachers and parents involved with the programmes at Sir Winston Churchill and
Britannia Community Secondary Scha@oincur when considering the academic requirements
and needs of students and schools. The high school level programme meets the academic needs
of students.

Does the International Baccalaureate Programme fit into the local aim or goal of education?

The Canadian Ministry of Education states that the purpose of the British Columbia
school system is to enable learners to develop their individual potential and to acquire the
knowledge, skills and attitudes needed to contribute to a healthy societypergparous and
sustainable economy. The International Baccalaureate Programme fits within this provincial
goal. It is a complete and rigorous curriculum designed to prepare students for entrance into the
worl dés | eadi ng uni v e naBritanneasnd ChHulchell has showenahatc h
parents and teachers certainly agree that the International Baccalaureate meets the local aims of
education. International Baccalaureate students are getting intequastdary institutions at a
much higher ratéhan nonlB students. The principal purpose of the programme is to provide
students with a balanced, integrated curriculum that focuses on all academic areas. This study
has shown that parents and teachers agree that the programme provides a chalieiogilugnc
International Baccalaureate students are provided opportunities to demonstrate their commitment
to learning while developing the discipline necessary for university and life success. Students are
responsible for committing to the programme, diepmg international understanding, and
demonstrating responsible citizenship. Parents and teachers enthusiastically agree that all courseg
in the programme require university level work that meets and surpasses the requirements of
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their local school boasdof education. In fact, my research showed that parents and teachers
agreed that the International Baccalaureate Programme better meets the academic need of
students than does the provincial curriculum. In order to receive an International Baccalaureate
Diploma, students must take and pass world standard exams in six subject areas, fulfill a
community service requirement, submit an extended essay, and follow an interdisciplinary
course in Theory of Knowledge. These requirements generally meet and or tiveceed
requirements of the schools studied.

The Primary Years Program and the Middle Years Programme are early in their
development and, as a result, have few definitive studies of evaluation to support them. While
the limited literature suggests that bptiogrammes adequately meet the academic needs of
students, this study cannot offer additional data in support of these claims. My original research
plan included an examination of the Primary Years Programme and Middle Years Programme at
Stratford Hall, be only school in British Columbia offering the programmes. Unfortunately, my
request to interview and survey teachers and parents at Stratford Hall was denied. Due to the
unfortunate limitations of this particular study, | am unable to adequately coromére
academic merits of the Primary Years Programme and the Middle Years Programme offered by
the International Baccalaureate Organization.

Is the notion ofbest practicéthe driving philosophy behind the initiative?

This study revealed a consensus among the teacher participants on the ability of the
International Baccalaureate to offer challenging coursework, specialized courses, a focus on skill
development, and an opportunity for university credit. All of thesesaraa be characterized as
@ood educational practiéd-urthermore, the interview respondents from both Britannia and
Churchill Secondary responded favourably when describing the International Baccalaureate
programme. The programme offers an additionalcghfior students looking to pursue a more
rigorous academic curriculum that would better prepare them for post secondary education.

Is the driving force behind the implementation of an International Baccalaureate Programme
solely that of attracting stuhts (money) to the school district?

The evidence provided by this study demonstrates that the emphasis and focus of the
International Baccalaureate Programmes of Britannia and Churchill is the curriculum itself and
not on attracting students to the sghdistrict. In fact, the extra costs attached to both
International Baccalaureate Programmes were incurred by the school and school district and not
the student, thereby excluding the financial incentive as a legitimate driving force behind the
implementéon of the International Baccalaureate Programmes at Churchill and Britannia.

What measures of accountability are enforced in an International Baccalaureate school?

The research undertaken in this project suggests that there are many levels of
accountaility in an International Baccalaureate school, ranging from individual student
accountability to accountability by the worldwide International Baccalaureate Organization. The
following conclusions summarize the levels of accountability evident at batfckih and
Britannia Secondary Schools in Vancouver, British Columbia.

The International Baccalaureate Programme is a comprehensive and rigorous curriculum
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designed to prepare students for a quality university education. The primary objective of the
International Baccalaureate Programme is to provide students with a balanced, integrated
curriculum in all academic areas. Students who excel in the International Baccalaureate
Programme demonstrate a strong commitment to learning and develop the diseiptissany to
succeed later in life. Students in the International Baccalaureate Programme are responsible for
making a commitment to the programme, developing international understanding and
demonstrating responsible citizenship. Students in the progranenpergonally accountable for

their studies and success in the programme. To receive an International Baccalaureate Diploma,
students must take and pass world standard exams in six subject areas, fulfill a community
service requirement, submit an extendsday, and follow an interdisciplinary course in Theory

of Knowledge.

Teachers working in the International Baccalaureate Programme are accountable on two
different levels. First, they are responsible for taking additional courses, workshops and
professbnal development provided by the International Baccalaureate Organization. This
training allows the teachers to become knowledgeable about the expectations, curriculum, and
methodology prescribed by the International Baccalaureate Organization. Seccimetsteae
accountable for teaching the curriculum laid out by the IBO, and adequately preparing their
students for the International Baccalaureate exams in each of the six subject areas.

At the school level, a team of individuals (including the IB coattinand the
administrative staff) are accountable on many different levels. They are accountable for student
admissions, scheduling of courses, hiring staff, teacher training, and the daily running of the
programme. In addition they are responsible faueimg the internal assessment of student
work, liaising with parent and community, and the proper preparation of students for exams.

The International Baccalaureate Organization (IBO) is also accountable for the
International Baccalaureate Programifiee|IBO provides International Baccalaureate schools
with detailed curriculum guidelines for each programme and subject area. They also provide
teacher training workshops. In addition, the IBO completes external assessuliplirné
students' work, and proderes for schoebased (internal) assessment of student work. The IBO
is also responsible for the administration and grading of IBO examinatibagrading system
for the exams is criterioreferenced. This means that each stugrgrformance is measat
against welldefined levels of achievement. Top grades reflect knowledge and skills relative to
set standards applied equally to all schools. Responsibility for all academic judgments about the
quality of studen@work rests withover 5,000xaminers wrldwide, led by chief examiners
with international authority in their fieldé&t another level the IB@vorks closely with
schoolgsthroughout the initial authorization process by offering introduciaskshopsand
supplying schools with application forni3uring the process of implementing an International
Baccalaureate Programme, which is required for authorization, the IBO advises schools on
thematerials thathey will need anaffer teacher training workshops and conferences (IBO,
2004).

As it canbe evidenced from the levels of accountability discussed above, there are many
measures in place that ensure that the International Baccalaureate Programme is implemented,
delivered, and assessed fairly and equitably.

www.spaghettieddiemusic.com Pagel02




What are the effects of amternational Baccalaureate Programme on student populations?

This research project confirms current research literature and agrees that there is a
definite impact upon the students and the school by the International Baccalaureate Programme.
The host school is affected through daily culture but not through thecphiydrastructure.

A major concern at the beginning this research was to determine if International
Baccalaureate students are segregated from the rest of the school population. While the notion of
a school within a school exists, it does not haveetmine the case in all scenarios. There are
numerous opportunities for International Baccalaureate students to participate in school wide
leadership opportunities and to be involved with the daily activities of the general student
population. The curriculurprovides avenues for students to become involved and play major
roles in areas like student council. Overall students involved in the programme appear to be
aware and driven individuals who have opportunities to become part of an integrated school
communty.

Physically, International Baccalaureate host schools remain very similar-to non
International Baccalaureate schools. The research suggests that little or no change in physical
resources is detectable with the exception of added computer usagepi@gtzenme. The
International Baccalaureate Programme enhances the academic focus of a school and provides
additional opportunities for a unique segment of the school population.

Recommendations for Policy and Practice

The vast majority of those individis involved in International Baccalaureate
Programmes are strong supporters of the programme. The International Baccalaureate is a good
option for the gifted population. It meets the academic needs of an underserved segment of the
student population, buttis not a program for all students or teachers. Interested districts should
conduct further research in the Primary and Middle Years Programmes, International
Baccalaureate Programmes in other districts, and other academic programmes like Advanced
Placenent before making a final decision.

With particular consideration to North Vancouver, the district should reflect upon its
goals and reasons for implementing an International Baccalaureate Programme. Specifically, it is
important to establish good lineB@mmmunication with teachers, staff, students, and community
members prior to implementation of this type of programme. In order to avoid isolation, student
leadership opportunities that combine International Baccalaureate and mainstream students must
bedeveloped in advance.

Site specifically, it is necessary to hire a full time International Baccalaureate coordinator
for the school in order to promote the programme to the community either through direct means
(newspaper ads) or indirectly. Additionaltizere ought to be a common area where International
Baccalaureate students can work together and have sufficient technology to ensure access to
resources.

Recommendations for Further Research

The following are suggestions identified as areas in nekdtokr research:

Districts considering an International Baccalaureate Programme should conduct an in depth
study on the actual classroom needs of an International Baccalaureate class. It would be valuable
to schools to have access to a specific liseather, student, and building requirements prior to
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beginning the process of becoming an International Baccalaureate school. Additionally, a
comparison of an International Baccalaureate classroom and a provincially examinable
classroom should be conductd@through this comparison, schools can look at whether the
teaching styles differ greatly from one classroom to the next. This examination would allow
schools and districts to come to a conclusion about whether or not the training for International
Baccalaveate teachers is helpful and a worthwhile expenditure.

Advanced Placement and International Baccalaureate Programmes ought to be compared.
This additional study would determine if one program is better to local implementation and
marketing than the othei combined study of International Baccalaureate graduates and
individuals who have dropped out or withdrawn from the programme ought to be performed. As
a result, the effect of stress and burnout on International Baccalaureate participants could
possiblybe determined.
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